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CHAPTER I 
THE DESCRIPTION OF THE HANDBOOK 
1. The Purpose of the Handbook 
The purpose of the project has been to construct a 
handbook of educationai motion pictures which would be 
of particular value in the field of teacher education and 
training •. There are several such handbooks in existence 
•. 
already, such as: Motion Pictures for Teacher Education, y 
by R. Henry Durr , and Selected Films for Teacher Educatio~ y 
by Nicholas A. Fattu and Beryl B. Blain This project is 
unique in that it not only lists, classifies, and describes 
these films, but it includes the results of an evaluation 
session for each film. These sessions were comprised of 
classes of interested or concerned students and the films 
were submitted where they might be of particular curricular 
concern. It is felt that the included evaluations will be 
a helpful appendage to the handbook and greatly facilitate 
the future selection of these films for classroom use in 
!/ w. Henry Durr, Motion Pictures for Teacher Education, 
Bureau of Teaching Materials, State Board of Education, 
Richmond, Virginia. 1951. 
g( Nicholas A. Fattu, and Beryl B. Blain, Selected Films 
for Teacher Education; A Bibliography, Audio-Visual Center, 
Indiana University, Bloomington, Indiana. 1951. 
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the specific curricular areas for which some of them pro.fess 
to be designed in the work of t he School of Education. 
The present project is part ly an outgrowth of the often 
misleading descriptions of these films found in the various 
producers• and distributors• catalogues of such films, and 
partly from the experience of attempting to anticipate and 
satisfy the demands of the students and the faculty in the 
Audio-Visual Resources Library of the School of Education 
here a t Boston University. 
The handbook is by no means complete. It necessarily 
limits itself to some thirty films in the several curricular 
areas. However, aside from the t abulations and the conclu-
sions at the end of the project, it is certainly possible 
to add to the sum of the evaluations of these films as new 
films are produced and as new old ones are discovered and 
tried out. Such practice is encouraged in the use and 
handling of educational films in general, and this particu-
lar project can and should run on and become more valuable 
as it becomes more nearly exhaustive. 
It is hoped and believed, however, that the films in-
cluded represent the best offerings in the fields covered. 
They are the core of such films and therefore it is of 
special interest to us to see how good they are and how 
well received they are by the people for whom they are in-
tended. 
2 
2. The Divisions of the Handbook 
The actual handbook consists of two sets of information 
about the films. One set is concerned with the technical or 
quantitative information, such as; film title, producer, 
local source, black and white or color, silent or sound, 
running time, cost of purchase or rental, subject matter 
field best suited, supplementary uses, and a catalogue des-
. cription of the film from the producer's catalogue where 
this is available. This data form also contains information 
about the evaluating group, its size, constitution, and the 
subject matter field with which it was concerned. 
The other set of information is the evaluations them-
selves, consisting of twenty six questions and the numbers 
and percentages of 1yes 1 responses by the appropriate group 
at the evaluation session. 
3· The Evaluation Form 
The construction of the evaluation form involved a 
study of the evaluation of visual aids in general and motion 
pictures in particular. Arriving at a set of evaluative 
criteria meant going back to the early days of educational 
talking pictures and even before. In attempting to arrive 
at what qualities had been thought important in still pic-
tures for educational purposes we lay the foundations for 
those qualities and items which come to constitute the 
3 
criteria on our final evaluation form. For the actual re-
search of this task, please refer to APPENDIX B. 
The final form consists of 26 questions. They were 
arrived at by a process of making lists of the criteria, 
starting with those for still pictures. The key words in 
the questions asked were listed and checked as they recurred 
during the survey of the lists and the literature in this 
area. When the study was completed the list of key words 
was surveyed to see which criteria were most frequent and 
those which were rarely considered. Those most frequently 
cited were incorporated into nevrly phrased questions and 
grouped according to the writer's idea of a logical sequence 
They begin with those general impressions which might be 
common to all motion pictures and they go on to consume the 
technical considerations, specific educational impressions, 
finally questioning the emotional impact which the film 
might have had. The questions are as follows: 
1. Was the film interesting? 
2. Was the material well selected? 
3· Were the topics covered adequately? 
4. was the material authentic and accurate in 
content and appearance? 
5· Was the material arranged in proper~quence? 
6. Were the correct details stressed? 
7. Was the acting natural and convinc.ing? 
8. Were the pictorial and sound elements .well 
integrated? 
9· Did the fil-m exhibit good artistic sense and taste? 
10. Was the introduction well executed? 
11. Was the conclusion well executed? 
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12. Rate the following technical qualitieS: 
13. 
14. 
15. 
16. 
1'"{. 
18. 
19. 
20. 
21. 
22. 
23. 
24. 
25. 
26. 
Photography 
Sound 
Music 
Voice 
Perspective 
Excellent Good Poor 
Was the narrative quality good? 
Were the objectives of the film clear~ 
Did they answer curricular needs? 
Is the motion picture medium the ~est on~ for 
the treatment of the particular topic? 
Is the film up-to-date? 
Is it appropriate for the students who are to 
see it? 
Is it a good source of infor.mation? 
Is it worth while? 
Does it help to develop attitudes and under-
standings? 
Is it basi.c to the area for which it is intended? 
Do you think it would help to improve the general 
interest in the work of the ~fschool of education? 
Does it compel emotional and mental participation? 
Is the film the source of a rich, vivid, satisfy-
ing experience? 
bo you !think the film is worth purchasing for the 
use of the school of education? 
After using the form all during the project some prac-
tical changes in its format suggested themselves. One is 
the arrangement of the response parentheses. These should 
be to the left of the questions in a column to allow for 
more rapid ·scoring and tabulating of the responses. Another 
revision for efficiency of scoring is to squeeze all the 
questions on one page by single-spacing. The writer does 
not think any of the questions should be struck out in spite 
of the seemingly facetious questions asked in connection 
with some of the films shown. 
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4. The Idea of~he Handbook 
Teacher education like all other education must keep 
pace with the times. There is so much to experience and so 
little time in which to do it, especially for teachers, 
that special devices and methods must be employed to 1get · 
across' as much as possible in the shortest possible time. 
As has been testified in the research on film evaluation 
(APPENDIX B) and exemplified in the studies of the use of 
motion pictures at the college level (APPENDIX C), sound 
motion pictures are one of the most powerful tools to these ' 
ends. In education itself as in the other educational 
fields our aim is to enrich the curricultnn through audio-
visual materials to the utmost consistent with goals and 
efficiency. The whole range of audio-visual aids and ma-
terials contribute to greater efficiency and effectiveness 
in education, but the most often thought of and often the 
most deceptive in its effects is the sound motion picture •.. 
It is hoped that this handbook may contribute somewhat to 
the increasing of the efficiency and the effectiveness of 
the school of education curriculum and that it may, to some 
degree, dispell the deceptiveness of some of the films and 
what we are able to learn of them short of actually showing 
them. 
6 
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CHAPTER II 
THE SELECTION OF THE FILMS 
1. Selection of the Films 
The films were selected mostly from the Blue Book of 
Educational Films, published by the Bducational Screen y 
magazine All the titles in the section on teacher train-
ing were considered and from the brief descriptions of them, 
those were selected which would seem to meet the needs of 
the people to whom they were to be shown. Those suited to 
the fields of general and specific methods of teaching both 
in the elementary and in the secondary school were selected. 
Several films concerning educational psychology and sociolo-
gy, philosophy of education, audio-visual education, and a 
few on child study were also selected. Most of these cal-
culations worked out very well, but some did not. This 
latter occurrence, if the reader will remember, is one of 
the accidents which the handbook is designed to prevent. 
It is well that it happened this way, under controlled 
conditions, so to speak, because the waste of time and ex-
pense which would have been involved in an actual classroom 
application of an inferior film were avoided. The films 
were sent from the producers at no charge and under the 
i/ The Blue Book of 16mm Films, The Educational Screen. Inc. 
o4 East Lake Street, Chicago, Ill., 1949. 
-7-
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conditions of the evaluation session, we were looking for 
the poor as well as the good. 
The following films, arranged in alphabetical order, 
were selected for the project: 
1. American Teacher, The . 
2 • Broader Cone ept . of . Me.thod 
Part I. Developing Pupil Interest 
Hart II. Teacher and Pupils Planning and 
Working Together 
3· Children GroWing Up With Other People 
4. Children Learning by Experience 
5· Counseling, Its Tools and Techniques 
6. Day in the Life of a Five Year Old, A 
7· Education is Good Business 
8. Feelings of Hostility 
9· Field Trip 
10. Fight for Better Schools, The 
11. Finding Your Life Work 
12. Guidance Problem for School and Home, A 
13. Introduction to Student Teaching 
14. Leaders for Leisure 
15. Learning to Understand Children 
Part I. A Diagnostic Approach 
Part II. A Remedial Program 
16. Lessons from the Air 
17. Maintaining Classroom Discipline 
18. Near Home 
19. New Way to Greater Education, The 
20. $1000 for Recreation 
21. Our Coming Generation 
22. Our Teacher, Mary Dean 
23. Overcoming Limitations to Learning 
24. Playtown, U.S.A. 
25. Schools March On 
26. Science and Superstition 
27. Teaching 
28. Tips for Teachers 
29. We Plan Together 
30. Who Will Teach Your Child? 
The reasons for selecting these particular films are 
various. Some were familiar to the writer already and he 
was curious about them. Others, from the descriptions of 
8 
them, seemed to offer the promise of being of interest to 
specific classes or instructors known to the writer. Still 
others happened along by coincidence but promised still 
further opportunity to fit into the scheme of the handbook. 
Others which happened along in a similar way were ignored 
as far as inclusion in the handbook went because they were 
too specialized, they lTere below the college level, or be-
cause they were not applicable to the area of teacher train 
ing and education. The writer has tried to include only 
those films of general interest and applicability in the 
curriculum and work of the school of education. Films on 
educational psychology, methods, philosophy and profession 
orientation, have been the set limits of the study. Beyond 
these bounds we run into the danger of getting off into all 
sorts of tangential special areas with which only special-
ists or those With special interests should be concerned. 
2. Confirmation of the Films 
Besides being selected from the Blue Book, the selec-
tions were confirmed by checking them in several of the 
other film catalogues. The descriptions were compared and 
in the event of no description of the film in a producer 
catalogue, the most concise and accurate description from 
one of these latter was recruited for the data sheet of the 
particular film. Such catalogues as those from the Indiana 
9 
University Film Library, Columbia University Film Library, 
Columbia University, Nev York Univer si ty, Uni versity of 
Maine, Instructional Fi lms, Incorporated , I nternational Film 
Bureau were consulted. The sources of the film descriptions 
are acknowledged on the data sheets. They were not composed 
by the writer. It was often interesting to notice these 
catalogues using each other's descriptions of the films or 
that from the producer's catalogue. 
For the purposes of convenience there is a list of the 
producers of these films, with their addresses, included in 
the appendixes. The particular producer of each film is in-
cluded as part of the data on the data sheets. 
3· Classification of the Films 
Arranging the films according to their possible appli-
cation to the various curricular areas gives us the follow-
ing. A film having two or three possible applications will 
be listed two · or · three· times, once under each heading for 
ready reference. 
General Methods 
Broader Concept of Method 
Part I. Developing Pupil Interest 
Part II. Teacher and Pupils Planning 
Together 
Field Trip 
Near Home 
New.' Waw to Greater Education, The 
Overcoming Limitations to Learning 
Who Will Teach Your Child?. 
and Working 
1..0 
·..-. 
Methods in Primary and Elementary Schools 
D~y in the Life of a . Five-Year-Old, A 
Near Home 
New Way to Greater Education, The 
Our Coming Generation 
Our Teacher, Mary Dean 
Science and Superstition 
Who Will Teach Your Child? 
Methods in Secondary Schools 
Broader Concept of Method 
Part I 
Part II 
Field Trip 
Introduction to Student Teaching 
Learning to Understand Children 
Part I. A Diagnostic Approach 
Part II. A Remedial Program 
Maintaining Classroom Discipline 
Near Home 
Ttps For Teachers 
We Plan Together 
Guidance 
Counseling, Its Tools and Techniques 
Finding Your Life Work 
Guidance Problem For School and Home, A 
Learning to Understand Children 
Part I. A Diagnostic Approach 
Part II. A Remedial Program 
Teaching 
Who Will Teach Your Child? 
Educati onal Sociology and Philosophy 
American Teacher, The 
Education is Good Business 
Fight For Better Schools, The 
Schools March On 
Who Will Teach Your Child? 
:U 
Health and Recreation 
Leaders for Leisure 
$1000 for Recreation 
Playtown, U.S.A. 
Child Study 
Children Growing up with Other People 
Children Learning by Experience 
Day in the Life of a Five Year Old, A 
Guidance Problem for School and Home, A 
Our Coming Generation 
Who Will Teach Your Child? 
Audio-Visual Methods 
Field Trip 
Lessons from the Air 
Overcoming Limitations to Learning 
Near Home 
New Way to Greater Education, The 
Educational Psychology 
Children Growing up with Other People 
Children Learning by Experience 
Feelings of Hostility 
4. Local Sources of the Films 
After the film has been selected from the Handbook, 
the next information desired is the nearest and most inex-
pensive source of it. This information is included on the 
individual data sheets and applies in this case to the dis-
tribution of these films in the Boston area. The possibili 
of free procurement is given top priority on the sheets and 
is noted as ~uch. 
(!_ 
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CHAPTER III 
THE EVALUATION OF THE FILMS 
1. Procurement of the Films 
Many of the film producers were quite willing to send 
their films out to an institution such as our school of 
education to be evaluated. Several of these companies have 
stated that they would appreciate a copy of the study when 
it is completed. In compliance with this request the writer 
intends to send them sample evaluation forms with the re-
sults of the evaluation sessions concerned with their par-
ticular films. It would be too much to include a copy of 
the whole handbook unless the project proves to be of suffi-
cient worth to merit duplicating it for all the people who 
might be interested. Then all the interested companies 
could receive a copy in gratitude for the· generosity and 
assistance they have rendered. 
The films were sent~ and since the evaluation sessions 
had to be fitted into the courses at specific times when 
the classes were taking up the topics covered by the films~ 
it was sometimes necessary to keep the films on hand for 
quite a while. However~ if the films had been booked in 
the usual way~ involving definite show dates and return 
-13-
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deadlines, we would have been under the handicap of 'now or 
never' when the films arrived. This would have imposed more 
on the people who submitted to the sessions than the method 
actually used did. Also, it might not have been possible to 
book the films at all, much less for the specific times when 
they would have been opportune. 
2. Arrival of the Films 
The film arrives and the instructor is immediately in-
formed of its presence. He previews it, decides to show it 
and the date is settled. Only two films have proven to be 
unsatisfactory from this processing, and one of these was 
successfully submitted to another group of students in a 
closely related course. 
3· Showing Conditions 
The conditions of the actual showings were far from 
ideal. They varied from fair to very poor, meaning that 
rooms were crowded, seats were uncomfortable, adequate 
darkening facilities were lacking, and setting up the pro-
jector was often quite a chore, involving moving rows of 
chairs and using extension cords. Acoustics and ventilation 
were uniformly poor. With all this the shows went on and 
the evaluations were accomplished. 
1.4 
4. Extras 
It was not necessary to send for all the films on the 
list. Some of them had already been booked by the instruc-
tors for their own use. In this event these people were 
approached with the evaluation form and most of them were 
interested and willing to have their film submitted to the 
evaluation by their classes. Only one instructor was un-
cooperatiye, but the writer was fortunate that there were 
not more. Tact, diplomacy and the willingness to assume 
all the problems of the projections in all cases helped to 
minimize the nuisance of the evaluations and keep everybody 
happy. 
5· Early Failure in the Project 
For the benefit of the interested reader the writer 
would like to describe the failure of the original approach 
to these evaluation sessions. It was originally attempted 
to contact all the teacher training institutions in the 
Boston area. Invitations were sent to these places announc-
ing the showings and the films to be shown evenings in a 
room reserved at the School of Education. For three ses-
sions no one came. Time was passing and at the suggestion 
of Professor Syer, the second and subsequently much more 
successful method, already described, was launched. It 
seemed at first a downright imposition on the teachers, 
1.5 
but as it turned out, the instructors and the students 
welcomed the showings and responded Nery adequately on the 
forms provided. 
The writer submits this as a warning and an aid to 
anyone about to attempt a similar study. The rule seems to 
be--exhaust the possibilities for the working groups close 
at hand first. Then, if this approach should fail, prospect 
abroad. 
6. Equipment used 
For the record, the equipment used for all the show-
ings was a Victor Animatograph 60 16mm projector and a 
portable, beaded screen. 
1.6 
CHAPTER IV 
THE FILMS AND THEIR EVALUATIONS 
This is the main part o~ the handbook. It contains 
all the in~ormation about the ~ilms on the data sheets. 
Each data sheet is ~ollowed immediately by the evaluation 
sheet o~ the particular ~ilm ~or easy re~erence. The 
questions asked by an instructor about a ~ilm be~ore he 
decides to send ~or it to use in his classes are answered 
by the evaluation form ~or the film. I~ the instructor is 
undecided about a ~11m and has some idea about using another 
in ~.the same area he is re~erred to the chart in CHAPTER V 
or the classifications in CHAPTER II, on pages 10, 11 and 12 
Since incomparables cannot be compared, the films can only 
be ranked according to the qualities which they would all 
share in common, such as interest and authenticity. One 
~ilm applicable to one curricular area could not be compared 
to one ~or a different area. However, it is possible to 
list them for the overall estimate of their quality accord-
ing to the responses to the questions on the evaluation form 
From this we may be able to conclude just who is doing the 
job of producing films for these particular uses and areas 
best, and from them we may take the hint o~ what should be 
done about production o~ these films in the ~uture, and just 
what the secrets of quality production are. 
-17-
The numbers in the columns are taken from the totals 
of the 'yes' responses to the questions on the evaluation 
sheets. The questions are so phrased that the 'yes' 
responses are favorable to the films where they occur 
and the 'no' responses are disfavorable. To transform 
these responses into a form so that they could be com-
pared with those for the other films, they were converted 
to percents. These percents are, in turn, derived from 
the total responses for a given question on a given film. 
They are not the percentages of the 'yes' responses out 
of all the people in the group because in some cases 
the questions were ignored or overlooked and there was 
neither a 'yes' nor a 'no' response. This policy of 
calculating the percentages of the 'yes' responses is 
necessarily uniform throughout the chart. The calcula-
tions were made on a slide rule and in the event of a 
decimal of a percent of more than 0.5, the figure used 
was the next higher whole number. This policy was also 
uniform throughout the chart for the sake of simplicity 
and fairness to the films. 
====--=--- -----------
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FILM DATA SHEET 
Title: AMERICAN TEACHER, THE 
Area: School and Society 
Educational Sociology 
Producer: March of Time Forum Films 
369 Lexington Avenue 
New York City 17 
Local Source: Ideal Pictures, Inc. 
40 Melrose Street 
Boston 16, Mass. 
Sound, Black and White, Sale-$50.00, Rent-$3.00, 15 minutes, 
1947 
Synopsis: The film presents to the citizen: of the United 
States his responsibility for the quality of the 
education his community provides for the young. 
In demonstrating the pros and cons of "progres-
sive education", the film never loses sight of 
what all good teachers know-that their methods 
are as individualistic as any other artist's; 
that all realize the importance of developing in 
their pupils the ability to think as well as a 
knowledge of the facts. The advances in our edu-
cational system are typified in the contrast be-
tween the Little Red School House as against 
today's emphasis on scientific principles. (March 
of Time Forum Films, 1950-1951) 
Other Uses: 
Evaluating Group: Fifty nine students in Dr. Helen Murphy's 
course in Elementary Education, including under-
graduates, graduates and in-service teachers. 
Date: May 17, 1951 
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FI:W EV' .ALUATION SEEET 
Title: TEE AMERICAN TEACHER 
es Responses Q,uestiona: ~ 
1. Was the filln interesting '? 
2. Was the material well se 1ected? 
3. Were the topics covered adequately? 
4. Was the material authent ic and accurate? 
5. Was the. material arrange d in proper sequence? 
6. Were the correct details stressed? 
d convincing? 7. Was the acting natural an 
s. Were pictorial and sound elements well integrated? 
9. Did the film show good ar tistic sense and taste? 
1 executed'? 10. Was the introduction wel 
ll. Was the conclusion well 
12. Rate the following techn 
executed? 
Excellent 
Photograpby'. __ -+--.~:::..;.l-
pound 10 
Music 20 
Voice 8 
Perspec ve 2 
13. Was the narrative qualit 
14. Were the objectives of t 
ical qua1i ties: 
Good Poor 
26 1 
24 18 
27 6 
22 22 
28 1 
y good? 
he film clear? 
15. Did they answer curricular needs? 
16. Was the movie medium the best for the topic? 
17. Was the film up-to-date? 
18. Was it appropriate for t he students who . saw it? 
19. Was it a good source of information? 
20. Was the film worth while ? 
21. Did it help develop atti tudes and understandings? 
22. Was it basic to the area for which 1 t was intended? 
23. Did it improve general in terest in the course work? 
24. Did it compel ~otiona1 and mental participation? 
25. Was it a source of vivid , rich, satisfying experience? 
26. Is · the filln worth purcha sing by the school? 
Nn c1n . 
~Q 1hn 
ho R~ 
~E) 61 
Cj7 97 
<51 87 
46 78 
48 81 
46 78 
")~ 90 
54 92 
-47 80 
48 81 
40 68 
41 _7fl 
~q 66 
')') 93 
")~ 90 
4") 76 
"54 _92 
"12 88 
R 78 
~0 53 
37 63 
25 4~ 
45 76 
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FILM DATA SHEET 
Title: BROADER CONCEPT OF METHOD 
Part I DEVELOPING PUPIL INTEREST 
Part II TEACHER AND PUPILS PLANNING AND WORKING 
TOGETHER 
Area: Methods of Teaching in the Secondary School 
Producer: McGraw-Hill Book Co., Inc. 
Text Film Department 
330 West 42nd Street 
New York City 18 
~ocal Source: Boston University School of Public Relations 
84 Exeter Street 
Boston 16, Mass. 
Sound, Black and White, Sale-$175.00, Rent-$8.00, 33 minutes 
1947. 
Synopsis: The first part of the film presents a frank pic-
ture of the conventional teacher-dominated, lesson 
hearing type of recitation, and the effects upon 
the students. The informal discussion type of' 
class session is -then shown which results in the 
class suggesting a project. Part !! . shows the 
development -of this project. How this type of 
group participation gives the students practice 
in reflective thinking and in expressing them-
selves. Techniques described here can be applied 
to other types of class situations. (The Maine 
Bulletin, Audio-Visual Service) 
Other Uses: Project Method 
Philosophy of Education 
General Methods of Teaching 
Evaluating Group: Ninety five undergraduates in Dr. Baker's 
and Mr. Keck 1s course, Methods of Teaching in the 
Secondary School. 
Date: March 2, 1951. 
2:1 
FilM EV .AWATION SEEET 
Title: BROADER CONCQ~ OF MBITROD 
Questions: 
1. Was the film interesting ? 
2. Was the material well se lected? 
3. Were the topics covered adequately? 
4. Was the material authent ic and accurate? 
5. Was the material arrange d in proper sequence? 
6. Were the correct details stressed? 
7. Was the acting natural an 
s. Were pictorial and sound 
d convincing? 
elements well integrated? 
9. Did the film shov; good · ar tistic sense and taste? 
1 executed? 10. Was the introduction wel 
ll. Was the conclusion well 
12. Rate the following techn 
executed? 
Excellen:t 
Photography. __ -+-~=-
Sound 15 
Music Voice--------~~---
Perspect ve~~~~~ 
13. Was the narrative qua it 
14. Were the objectives of t 
ical qualities: 
Good Poor 
76 6 
71 9 
67 88 
hn 1 ? 
y good? 
he film clear? 
15. Did they answer curricular needs? 
16. Was the movie medium the best for the topic? 
17. Was the film up-to-date? 
18. Was it appropriate for t he students who .saw it? 
19. Was it a good source of information? 
20. Was the film worth while '? 
21. Did it help develop atti tudes and understandings? 
22. Was it basic to the area for ·which it was intended? 
terest in the course work? 23. Did it improve general in 
24. Did it compel emotional and mental participation? 
y, R es es 
No 
91 
8g-
84 
715: 
9'1 
88 
"i? 
Rn 
?"i 
7h 
78 
71 . 
9:i 
tiT 
66 
93 
86 
Rc.:; 
91 
Q1 
A':l 
88 
7"i 
25. Was it a source of vivid , rich, satisfying experience? t=;t=; 
26. Is the film ·worth purcha sing by the school? 87 
. .... 
• ~ .. : __ l _ ·-
22 
ponses 
at, 
9~ 
9'5 
89 
81 
99 
94 
"i"i 
R"i 
R~ 
Rfl 
86 
79 
98 
90 
76 
99 
96 
01 
97 
96 
()':) 
oii. 
82 
hn 
92 
FILM DATA SHEET 
Ti tle: CEILDREN GROWING DP WITH OTHER PEOPLE 
Area: Child Study 
Producer: British Information Services 
United World Films, Inc. 
1445 Park Avenue 
New York City 29 
Local Source: Ideal Pictures, Inc. 
40 Melrose Street 
Boston 16, Mass. 
Sound, Black and White, SB.le-$95.00, Rent-$4.50, 23 minutes, 
1948 
Synopsis: This is the unrehearsed story of children's 
development toward that important balance be-
tween individualism and cooperativeness which is 
the achievement of a truly mature adult. Of great 
interest to all those concerned with children, the 
film shows the gradual widening of their inter-
ests and their vigorous reactions to all situa-
tions. (Film From Britain) 
Other Uses: Educational Psychology 
Evaluating Group: About 85 undergraduates, graduate students 
and in-service teachers in Dr. Helen Murphy's 
course in Elementary Education. 
Date: March 17, 1951. 
23 
FilM EV .ALUATION SHEET 
Title: CHILDREN GROWnfG UP WITH OTHER PEOPLE 
Questions: 
1. Was the film interesting ? 
2. Was the material well se lected'? 
3. ll!ere the topics covered adequately? 
4. Was the material authent ic and accurate? 
5. Was the material arrange d in proper sequence? 
6. Were the correct details stressed? 
d convincing? 7. Was the acting natural an 
s. Were pictorial and sound elements well integrated? 
9. Did the film show good ar tistic sense and taste? 
10. Was the introduction wel l executed? 
11. Was the cone lusion well executed? 
12. Rate the following techn 
Excellent 
Photography, ____ -+--~-
pound Music---------1--~-
Voice Perspe~c~t~v~e----+--4~ 
13. Was the narrative qualit 
14. Were the objectives of t 
ical qualities: 
Good Poor 
h.h 7 
":<h ':17 
~h 7 
4o 14 
54 4 
y good? 
he film clear? 
15. Did they answer curricular needs? 
16. Was the movie medium the best for the topic? 
17. Was the film up-to-date? 
18. Was it appropriate for t he students who .saw it? 
19. Was it a good source of information? 
20. Was the film worth while ? · 
21. Did it help develop atti tudes and understandings? 
22. Was it basic to the area for which it was intended? 
23. Did it improve general in terest in the course work? 
24. Did it compel emotional and mental participation? 
y Re es 
No. 
R2 
76 
"i"i 
80 
7P. 
7":1.. 
70 
"iO 
"i4 
"i7 
4'5 
7() 
77 
"iQ 
~~ 
-6o 
7":1.. 
7~ 
77 
7h 
7JL 
27 
8() 
25. Was it a source of vivid , rich, satisfying experience? "i4 
26. Is the film worth purchas ing by the school? 59 
2 4: 
sponses 
.~. 
100 
.88 
61 
00 
07 
82 
94 
70.: 
6"i 
69 
'58 
86 
01 
7_") 
h"i 
79 
82 
B7_ 
90 
89 
Ao · 
64 
86 
hh. 
73 
v 
FILM DATE SHEET 
Title: CHILDREN LEARNING BY EXPERIENCE 
Area: Child Study 
Producer: British Information Services 
United World Films, Inc. 
1445 Park Avenue 
New York City 29 
Local Source: Ideal Pictures, Inc. 
40 Melrose Street 
Boston 16, Mass. 
Sound, Black .and White, Bale-$125.00, Rent-$6.00, 32 minutes 
1948 
Synopsis: This is a study of children as they go about 
absorbed in their own affairs, learning in their 
own way. Most of the material was obtained when 
the children did not know that the camera was 
there, so the film shows them as they really are. 
It will stimulate all who are concerned with 
children to a fresh viewpoint, (Films From Britain 
Other Uses· Educational Psychology 
Educational Philosophy 
Evaluating Group: About 65 undergraduate, graduate students, 
and in-service teachers in Dr. Helen Murphy's 
course in Elementary Education. 
Date: March 9, 1951. 
25 
FIUI EV .ALUATION SHEET 
Title: CE!LDREN LEARNING BY EXPERIENCE 
Q,uestions: 
1. Was the film interesting ? 
2. W'as the material well se lected? 
3. Were the topics covered adequately? 
4. Was the material authent ic and accurate? 
5. Was the material arrange d in proper sequence? 
6. Were the correct details stressed? 
7. Was the acting natural an 
s. Were pictorial and sound 
d convinaing? 
elements well integrated? 
9. Did the film show good ar tistic sense and taste? 
1 executed? 10. Was the introduction wel 
ll. Was the conclusion well 
12. Rate the following techn 
Excellent 
Photography 
pound ---+---::-r-
Music 
Voice--------~---+-
Perspect ve 
13. Was the narr-at-:-i':"'"v-e-'-q-u'""al!!'-i~t 
14. Were the objectives of t 
executed? 
ical qualities: 
Good Poor 
34 1 
3b b 
11 3 
39 5 
16 1 
y good? 
he film clear? 
15. Did they answer curricular needs? 
16. Was the movie medimn the best for the topic? 
17. Was the film up-to-date? 
18. Was it appropriate for t he students who .saw it? 
19. Was it a good source of information? 
20. Was the film worth while ? 
21. Did it help develop atti tudes and understandings? 
22. Was it basic to the area for which it was intended? 
23. Did it improve general in terest in the course work? 
24. Did it compel ~otional and mental participation? 
25. Was it a source of vivid , rich, satisfying experience? 
26. Is the filln. worth purcba sing by the school? 
r~r:.. .... 
26 
Yes Responses 
No. ct. 
b4 "97 
59 92 
46 74 
6~ 100 
57 q~ 
55 89 
62 98 
52 8:i 
")5 91 
52 90 
40 69 
60 92 
60 95 
")6 p,q 
"'\() 86 
57 90 
")Q 95 
61 97 
65 98 
6"5 l OO 
h? 0~ . 
p,~ oA 
6o 91 
"'\7 Ro 
60 _g!J._ 
FILM DATA- SHEET 
Title: COUNSELING, ITS TOOLS AND TECHNI~UES 
Area: Methods of Guidance 
Producer: Carl F. Mahnke Productions 
215 East Third St. 
Des Moines 9, Iowa 
Local Source: Boston University School of Public Relations 
84 Exeter Street 
Boston 16, Mass. 
Sound, Black and White, Sale-$110.00, Rent-$5.00, 22 minutes 
Synopsis: The central setting of the film is located in a 
high school, and the co~nselor helps a high-school 
boy in the solution of a very serious problem. 
The film is designed to bring out the important 
guideposts of counseling and to clearly demon-
strate (split infinitive) good counseling in 
action. Teacher and counselor trainers Will find 
the film an invaluable aid. The superintendent 
or principal can use it over and over in getting 
across to the teachers some of the basic prin-
ciples of counseling. (International Film Bureau, 
Inc., Films) 
Other Uses: 
Evaluating Group: About ninety graduate students and in-
service teachers and administrators in Dr. Yeo's 
course in Principles of Guidance. 
Date: April 21, 1951. 
FilM EV ..ALUATION Sm!ET 
Title: COUNSELING, I TS TOOLS AND TECENIQUES 
Q.uestions: 
1. Was the :t'illn interesting ? 
2. Was the material well se lected? 
3. Were the topics covered adequately? 
4. Was the material authent ic and accurate? 
5. Was the material arrange d in proper sequence? 
stressed? 6. Were the correct details 
'1. Was the acting natural an d convinaing? 
s. 
9. 
10. 
ll. 
12. 
elements well integrated? 
tistic sense and taste? 
1 executed? 
Were pictorial and sound 
Did the :t'ilm show good · ar 
Was the introduction wel 
Was tbe conclusion well 
Rate the following techn 
executed? 
ical qualities: 
E:xcellen:t 
Photograpby __ -t--=l=+--
$ound 26 
Music----~~~-
Voice 
Perspe~c~t~v~e---+-~~ 
Good 
7_0 
4'5 
45 
56 
6'5 
Poor 
6 
19 
3 
7 
4 
13. Was the narrative qualit y good? 
14. Were the objectives o:t' t he film clear? 
15. Did they answer curricular needs? 
16. Was the movie medium the 
1 '1. Was the :t'ilm up-to-date? 
18. Was it appropriate !'or t 
19. Was it a good source o:t' 
20. Was the :t'ilm worth while 
21. Did it help develop atti 
22. Was it basic to the area 
best :tor the topic? 
he students who . saw it? 
intormation? 
? 
tudes and understandings? 
!'or which it was intended? 
23. Did it improve general in terest in the course work? 
24. Did it compel emotional and mental participation? 
y, R es es 
No 
b9 
So 
Rl 
7B 
86 
82 
7'5 
41 
84 
77 
63 
80 
8o 
84 
_')2 
88 
_87 
84 
88 
87 
Flli 
Rl 
7~ 
25. Was it a source o:t' vivid , rich, satisfying experience? h() 
26. Is the !'11m worth purcha sing by the school? 84 
28 
ponses 
ct. 
l OO 
} ()() 
q~ 
Q~ 
98 
9'5 
8'5 
48 
94 
87 
73 
93 
100 
07 
6~ 
99 
g8 
_98 
100 
g4 
oA 
of1 
87 
71 
07 
FILM DATA SHEET 
Title: A DAY IN THE LIFE OF A FIVE YEAR OLD 
Area: Child Study 
Producer: The Metropolitan School Study Council 
Local Source: Communication Materials Center 
Columbia University Press 
143 West 117th Street 
New York City 27 
Sound, Black and White, Sale-$75.00, Rent-$4.00, 21 minutes, 
1949. 
Synopsis: Portrays young children interpreting the world 
about them in a spacious, well-planned and equipp 
kindergarten setting. (Columbia University Educa-
tional Films catalogue}. 
Other Uses: Methods in the Primary Grades 
Evaluating Group: Seventeen undergraduate, graduate and in-
service teachers in Dr. Helen Murphy's class in 
Elementary Education. 
Date: February 26, 1951 
29 
FilM EV .ALUATION SHEET 
Title: A DAY IN THE LIFE OF A FIVE-YEAR-OLD 
Questions: 
1. Was the film interesting ? 
2. Was the material well se lected? 
3. Were the topics covered adequately'? 
4. Was the material authent ic and accurate? 
5. Was the material arrange d in proper sequence? 
stressed? 
d convincing? 
6. Were the correct details 
? • Was the acting natural an 
s. Were pictorial and sound elements well integrated? 
9. Did the film show good ar tistic sense and taste? 
10. Was the introduction wel 1 executed? 
11. Was the conclusion well executed? 
12. Rate the following techn 
E:x:cellen~ 
Photography __ _,.__~ 
· pound Music-----~--~~ 
Voice Perspe~c~t~v~e---~~~ 
13. Was the narrative qualit 
14. Were tbe objectives of t 
ical qualities: 
Good Poor 
") 
a 
h ~ 
h 
h 
y good? 
be film clear? 
15. Did they answer curricular needs? 
16. Was the movie medium the best for the topic? 
17. Was the film up-to-date? .
18. Was it appropriate for t he students who .saw it? 
19. Was it a good source of 
20. Was the fillll. ;vorth while 
information? 
? 
21. Did it help develop atti tudes and understandings? 
22. Was it basic to the area for which it was intended? 
terest in the course work? 23. Did it improve general in 
24. Did it compel emotional and mental participation? 
y Re es 
No 
17 
17 
16 
14 
1h 
16 
17 
17 
1~ 
1'1 
16 
17 
, f) 
1h 
1 1 
17 
1h 
17 
17 
1") 
,~ 
17~ 
Fi 
25. Was it a source of vivid , rich, satisfying experience? ,~ 
26. Is the film worth purchas ing by the school? 17 
30 
sponses 
at, 
100 
100 
100 
100 
100 
100 
100 
100 
100 
94 
100 
100 
aU. 
1 ()() 
a~ 
100 
100 
100 
100 
100 
1 ()() 
100 
94 
02 
100 
FILM DATA SHEET 
Title: EDUCATION IS GOOD BUSINESS 
Area: School and Society 
Producer: General Pictures Productions, Inc. 
621 Sixth Ave. 
Des Moines, 9, Iowa 
Local Source: same 
Sound, Color, Sale-$ , . Rent-$ 10 minutes, 1947. 
Synopsis: Points out the relationship between community pros 
perity and the quality of its educational program. 
Opens by contrasting a community whose schools are 
poor with one whose schools are good. Shows that 
the community with good schools has a higher stan-
dard of living, as indicated by more sales per 
capita, a greater magazine circulation, more tele-
phones per capita, and better homes. Relates 
these facts to the school system by showing pupils 
in various school activities--classes in design 
create a demand for better things, agricultural 
courses increase the productivity of farms, physi-
cal education activities result in better health, 
and various musical activities raise the cultural 
level. Points out that after a high school gradu-
ate assumes community responsibilities, the tax 
investment in his schooling is returned to the 
community through his services as a better traine~ 
physically fit, and better adjusted citizen. By 
the use of animated charts the film compares the 
living standards in such countries as Columbia and 
Denmark to illustrate the relationships between 
educational standards and income levels. Points 
out that some countries, such as Russia and Great 
Britain, are increasing their expenditures for ed~ 
cation. · Comments that education is an investment 
in people and Smphasizes the ri~ht of each indivi-
dual to have a good education. tFattu and Blain, 
Selected Films for Teacher Education, a Biblio-
graphy) 
3:1 
Other Uses: Educational Sociology 
Philosophy of Education 
Public Relations 
Evaluating Group: Fifty eight students in Dr. Murphy's 
Elementary Education course, graduates, under-
graduates, and in-service teachers . 
Date: May 17, 1951 
32 
FilM EV .AWATION SHEET 
Title: EDUCATION IS GOOD BUSINESS 
Questions: 
1. Was the film interesting ? 
2. Was the material well se lected? 
3. Were the topics covered adequately? 
4. Was the material authent ic and accurate? 
5. Was the material arrange d in proper sequence? 
6. Were the correct details 
? • Was the acting natural an 
s. Were pictorial and sound 
stressed? 
d convincing? 
elements well integrated? 
9. Did the film show good ar tistic sense and taste? 
10. Was the introduction wel 1 executed? 
11. Was the conclusion well executed? 
12. Rate the following techn ical qualities: 
Excellen:t Good Poor 
Photography, ____ -+--~1~ 
.Sound 1 Music--------~--~1~ 
22 22 
36 4 
37 6 
Voice 26 Perspe-c~t~v-e::::~::~;: 
13. Was the narrative quali t 
37 2 
i/:3 4 
y good? 
14. Were the objectives of t he film clear? 
15. Did they answer curricular needs? 
16. Was the movie medimn the 
1?. Was the film up-to-date? 
18. Was it appropriate for t 
19. Was it a good source of 
20. Was the film ·worth while 
21. Did it help develop atti 
best for the topic? 
he students who . saw it? 
information? 
? 
tudes and understandings? 
22. Was it basic to the area for which it was intended? 
· terest in the course work? 23. Did it improve general m 
24. Did it compel amotional and mental participation? 
y Re es 
No 
"10 
48 
iG 
"11 
"h 11-
h. a 
")~ 
L.h. 
'12 
'11 
-~2 
'11 
~2 
il 
55 
46 
iG 
48 
47 
-44 
"<O 
<< 
25. Was it a source of vivid , rich, satisfying experience? 22 
26. Is the film worth purchas 1ng by the school? 31 
33 
sponses 
c£,. 
Hfl 
8i 
67 
88 
Qh 
7h 
R"1 
GO 
7h 
qo 
88 
90 
88 
I) I) 
')1 
25 
79 
67 
83 
tjl 
76_ 
h7 
")7 
i8 
53 
FILM DATA SHEET 
Title: FEELINGS OF HOSTILITY 
Area: Psychology 
Producer: National Film Board of Canada 
Local Source: Boston University School of Public Relations 
84 Exeter Street 
Boston 16, Mass. 
Sound, Black and White, Sale-$ , Rent-$6.00, 34 minutes 
1948 
Synopsis: Through a case study of Claire, shows how a feel-
ing of hostility develops because of lack of 
affection and understanding in the home. Pictures 
how she attempts to satisfy her need for affection 
through her acheivements, which are often obtained 
at the expense of others, and how the influence 
of an understanding teacher modifies her behavior, 
although her capacity for love remains impaired. 
Concludes on the note that understanding can pre-
vent such unfortunate occurrences and that, even 
in the late stages of the case in question, under-
standing is able to make a definite improvement. 
(Fattu and Blain, Selected Films for Teacher 
Education) 
Other Uses: Guidance 
Evaluating Group: Sixteen undergraduate students in Dr. 
Garry's course in Educational Psychology. 
Date: April 13, 1951 
FilM EV .ALUATION SID!ET 
Title: THE FEELING OF HOSTILITY 
Q,uestions: 
1. Was the filln interesting '? 
2. Was the material well se lected? 
3. Were the topics covered adequately'? 
4. Was the material autbent ic and accurate'? 
5. Was the material arrange d in proper sequence? 
6. Were the correct details stressed? 
7. Was the acting natural an 
s. Were pictorial and sound 
d convincing? 
elements well integrated'? 
9. Did the filln show good · ar tistic sense and taste? 
10. Was the introduction wel 1 executed'? 
11. Was the conclusion well executed? 
12. Rate the following techn 
Excellen:t 
Photography 5 
pound---------4--~­Music Voice----------+-~~ 
Perspect ve~-:---'---:L:-: 
13. Was the narrative qua it 
14. Were the objectives of t 
ical qualities: 
Good Poor 
10 
7 2 
6 3 
9 1 
8 
y good'? 
he film clear? 
15. Did they answer curricular needs? 
16. Was the movie medium the best for the topic? 
17. Was the film up-to-date'? 
18. Was it appropriate for t he students who . saw it? 
19. Was it a good source of ini'ormation'? 
20. Was the f'ilm worth while ? 
21. Did it help develop atti tudes and understandings? 
22. Was it basic to the area for which it was intended? 
23. Did it improve general in terest in the course work? 
24. Did it compel emotional and mental :participation? 
y, R es esponses 
No. aJ, 
I6 100 
l"i q4 
l"i 94 
14. 87 
16 lOO 
lh 100 
11 7G 
1"5 100 
1~ 10() 
12 80 
'5 100 
14 100 
16 100 
14 100 
1"5 <n 
13 81 
1'5 _9_3 
15 93 
16 100 
lh 100 
11'\ 0!1 
14 88 
i4 91 
25. Was it a source of vivid , rich, satisfying experience? 1? Ro 
26. Is the filln worth :purchas ing by the school? 16 100 
35 
FILM DATE SBEET 
Title: FIELD TRIP 
Area: Audio-Visual Methods, Methods of Teaching 
Producer: Virginia State Board of Education 
Local Source: Boston University School of Public Relations 
84 Exeter Street 
Boston 16, Mass. 
Sound, Black and White, Sale- , Rent-$1.25, 10 minutes 
Synopsis: Tells the story of how a biology class prepares 
for, conducts and follows up on a field trip. 
Student committees are shown carrying out activi-
ties as the teacher guides their experiences. 
Reviews th~ principles involved in the use of the 
field trip and suggests some other possible trips. 
(Educational Motion Pictures catalogue, 1951 
Spring Sup~lement, Audio-Visual Center, Indiana 
University). 
Other Uses: 
Evaluating Group: Undergraduate, graduate and in-service 
teachers in Dr. John Read's Teaching of Science 
methods course. 
Date: April 5, 1951, 4:15-6:15 P.M. 
FIDJI EV .AIUATION Sm:ET 
Title: FIEID TRIP 
Questions: 
1. Was the film interesting ? 
2. Was the material well se lected? 
3. w·ere the topics covered adequately? 
4. Was the material authent ic and accurate? 
5. Was the material arrange d in proper sequence? 
6. Were the correct details 
7. Was the acting natural an 
s. Were pictorial and sound 
9. Did the film show good ar 
stressed? 
d convinaing? 
elements well integrated? 
tistic sense and taste? 
10. Was the introduction wel 1 executed? 
11. Was the conclusion well executed? 
12. Rate the following techn 
Excellent 
Photography __ -+---;;;-
pound 1 
Music Voice--------~~~-
ical qualities: 
Good Poor 
36 5 
28 4 
27 11 
31 4 
~2 2 Perspect ve~~~~~ 
13. Was the narrative qualit y good? 
14. Were the objectives of t be film clear? 
15. Did they answer curricular needs? 
16. Was the movie medimn. the best for the topic? 
17. Was the film up-to-date? 
18. Was it appropriate for t he students who .saw it? 
19. Was it a good source of information? 
20. Was the film worth while ? 
21. Did it help develop atti tudes and understandings? 
22. Was it basic to the area for which it was intended? 
23. Did it improve general in terest in the course work? 
24. Did it compel emotional and mental participation? 
y Re es sponses 
1\Tn rf/, 
4"5 9() 
44 96 
:n 69 
~ 6~ 
li~ Q~ 
4o 87 
h.1 91 
4n 87 
~R PJ8 
~8 88 
29 66 
42 91 
':{Q 8"5 
~Q R• 80 
?Q 62 
41~ 96 
41 89 
~7 Bo 
41 89 
~ 8"5 
J, A P,{:, 
~7 81 
28 62 
25. Was it a source of vivid , rich, satisfying experience? 2") "36 
26. Is the film ·worth pure bas iilg by the school? 29 67 
'~ 
FILM DATA SHEET 
Title: FIGHT FOR BETTER SCHOOLS3 THE 
Area: School and Society 
Educational Sociology 
Producer: March of Time Forum Films 
369 Lexington Avenue 
New York City 17 
Local Source: Boston University School of Public Relations 
84 Exeter Street 
Boston 16, Mass. 
Sound, Black and White, Sale-$50.00, Rent-$ 
1949 
, 20 minu 
Synopsis: Here is the dramatic story of how the citizens of 
Arlington, Virginia, planned and worked to raise 
their schools from among the nation's poorest to 
a level which has been called, 'an educator's 
dream'. But the fight for better schools doesn't 
stop with Arlington. It shows the gallant 
struggle to improve education in Arkansas, in 
Delaware, in Long Island. And it proves that 
when adults of a community realize their educa-
tional system potential, they will spend their 
time and money to improve that system. (March of 
Time Forum Films, 1950-1951) 
Other Uses: 
Evaluating Group: Thirteen students in Dr. Helen Murphy's 
course in Elementary Education, including gradu-
ates, undergraduates and in-service teachers. 
Date: May 17, 1951 
FI:W: EV .ALUATION SHEET 
Title: TEE FIGHT FOR BETTER SCHOOLS 
Q,uestions: 
1. Was the film interesting ? 
2. Was the material well se lected? 
3. Were the topics covered adequately? 
4. Was the material authent ic and accurate? 
5. Was the material arrange d in proper sequence? 
6. Were the correct details stressed? 
7. Was the acting natural an 
s. Were pictorial and sound 
d convincing? 
elements well integrated? 
9. Did the film show good ar tistic sense and taste? 
10. Was the introduction wel l executed? 
11. Was the conclusion well executed? 
12. Rate the following techn 
Excellen1i 
Photography. __ -+--::t--
$Ound Music----------+---~ 
Voice Perspe-c~t~v~e-----+--~-
13. Was the narrative qualit 
14. Were the objectives of t 
ical qualities: 
Good Poor 
8 
7 
q 
I) 
4 
y good'? 
he film clear? 
15. Did they answer curricular needs? 
16. Was the movie medium the best for the topic? 
17. Was the film up-to-date? 
18. Was it appropriate for t he students who . saw it? 
19. Was it a good source of information? 
20. Was the film worth while '? 
21. Did it help develop atti tudes and understandings? 
22. Was it basic to the area for which it was intended? 
23. Did it improve general in terest in the course work? 
24. Did it compel emotional and mental participation? 
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25. Was it a source of vivid , rich, satisfying experience? 10 fi,Q . 
sing by the school? 26. Is the film worth purcha l2 92 
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FILM DATA SHEET 
Title: FINDING YOUR LIFE WORK 
Area: Vocational Guidance 
Producer: Carl F. Mahnke Productions 
Vocational Guidance Films 
215 East Third Street 
Des Moines 9~ Iowa. 
Local Source: Boston University School of Public Relations 
84 Exeter Street 
Boston 16~ Mass. 
Sound~ Black and White~ Sale-$110.00~ Rent-$4.00, 22 minutes 
1940 
Synopsis: Opening with an attractive picture of a man fish-
ing, this film quickly leads up to the fact that 
experienced fishermen are particular about their 
baits. In getting a job, the baits required are: 
personality~ training~ and experience. Then fol-
lows in sound and picture a fine discussion of 
these points: (1) You must know yourself, your 
strong points, weaknesses, likes and dislikes, in-
cluding: native intelligence, special aptitudes~ 
educational record, character. Interests and ac-
complishments- do you like to work with things or 
ideas? Social assets- do you like to work with 
others or alone? Determination, economic assets, 
your hobbies, and their significance. What do 
you want most? (2) Get a broad view of many voca-
tions. Devote further study to those which inter-
est you most. Consider the disagreeable as well 
as the agreeable sides to each vocation. Concern-
ing the most interesting vocations, ask: What 
does the worker do? Is it overcrowded, What are 
the possibilities for earning and promotion? 
Where can the necessary training be secured? 
(International Film Bureau, Inc. Films) 
Other Uses: Date: April 21, 1951 
Evaluating Group: About ninety graduate students and in-
service teachers in Dr. Wendell Yeo's course, 
Principles of Guidance. 
40 
FI:W EV ..ALUATION SEEET 
Title: FINDING YOUR LIFE WORK 
Q,uestions: 
1. Was the filln interesting '? 
2. Was the material well se lected? 
3. Were the topics covered adequately? 
4. Was the material autbent ic and accurate? 
5. Was the material arrange d in proper sequence? 
6. Were the correct details stressed? 
d convincing? 7. Was the acting natural an 
s. Were pictorial and sound elements well integrated? 
9. Did the f illn show good · ar tistic sense and taste? 
1 executed'? 10. Was the introduction wel 
ll. Was the conclusion well 
12. Rate the following techn 
executed? 
ical qualities: 
Excellent Good Poor 
Photography 24 61 8 
Sound 2 60 2 
Music 2 53 6 
Voice 3 54 5 
Perspect ve 2 60 4 
13. Was the narrative qualit y good? 
14. Were the objectives of t he film clear? 
15. Did they answer curricular needs'? 
16. Was the movie medium the best for the topic? 
17. Was the film up-to-date? 
18. Was it appropriate for t he students who . saw it? 
19. Was it a good source of information? 
20. Was the film worth while '? 
21. Did it help develop atti tudes and understandings? 
22. Was it basic to the area :for 1.'lh.ich it was intended? 
23. Did it improve general in terest in the course work? 
24. Did it compel emotional and mental participation? 
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FILM DATA SHEET 
Title: A GUIDANCE PROBLEM FOR SCHOOL AND HOME 
Area: Child Psychology 
Producer: Hartley Productions · 
20 West 47th Street 
New York City 
Lodal Source: Communication Materials Center 
Columbia University Press 
413 West 117th Street 
New York City 27 
Sound, Black and White, Sale-$75.00, Rent-$4.00, 20 minutes, 
1941 
Synopsis: Portrays a teacher's approach to individual 
parent-teacher conferences for helping children 
to normal adjustment. The film is intended to 
promote better understanding of child behavior 
and of ways in which it may be influenced. 
Furnishes an opportunity for parents, teachers, 
and guidance workers to discuss the meaning of 
certain behavior and how it has come about. 
(Columbia University Educational Films catalogue). 
Other Uses: Guidance 
Evaluating Group: Seventeen undergraduates, graduates and 
in-service teachers in Dr. Helen Murphy's class 
in Elementary Education. 
Date: February 26, 1951. 
4.2 
FilM EV .ALUATION SHEET 
Title: A ~UIDANCE !3ROBLEM FOR SCHOOL AND HOME 
Q,uestions: 
1. Was the :film interesting ? 
2. Was the material well se lected? 
3. Were the topics covered adequately? 
4. Was the material authent ic and accurate? 
5. Was the material arrange d .in proper sequence? 
stressed? 
d convincing? 
6. Were the correct details 
? • Was the acting natural an 
s. Were pictorial and sound elements well integrated? 
9. Did the film show good ar tistic sense and taste? 
10. Was the introduction wel 1 executed? 
11. Was tbe conclusion well executed? 
12. Rate the following techn 
Excellen~ 
Photography', __ -+--...::1;-... 
pound 2 Music----~-~-
Voice Perspe-c~t~v~e:~;:j::::: 
13. Was the narrative qualit 
14. Were the objectives of t 
ical qualities: 
Good Poor 
15 1 
10 5 
7 2 
10 7 
14 ~ 
y good? 
he film clear? 
15. Did they answer curricular needs? 
16. Was the movie medium the 
1?. Was the :film up-to-date? 
best tor the topic? 
18. Was it appropriate :for t he students who .saw it? 
19. Was it a good source of information? 
20. Was the :film worth while ? 
21. Did it help develop atti tudes and understandings? 
22. Was it basic to the area tor which it was intended? 
· terest in the course work? 23. Did it improve general m 
24. Did it compel ~otional and mental participation? 
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25. Was it a source o:f vivid , rich, satisfying experience? ~ 2J 
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FILM DATA SHEET 
Title: INTRODUCTION TO STUDENT TEACHING 
~ea: Student Teaching 
Producer: Audio-Visual Center, Indiana University 
Bloomington, Indiana 
Local Source: Educational Film Library Association 
Suite 1000 
1600 Broadway 
New YorkCi ty 19. 
Sound, Black and White, Sale-$75-00 3 Rent-$2.75, 20 Minutes. 
1950 
Synopsis: Dramatizes the experiences of three beginning 
student teachers. Suggests getting well acquainted 
with the schoo~, its personnel, and its policies; 
becoming accustomed to handling routine classroom 
matters; becoming familiar with a wide variety of 
instructional materials, their preparation, and 
t heir use; and learning as much as possible about 
the pupils. (Educational Motion Pictures catalogue, 
1951 Spring Supplement, Audio-Visual Center, 
Indiana University). 
Other Uses: 
Evaluating Group: Forty Social Studies Student Teachers of 
Dr. William Cartwright and Mr. Denemark. 
Date: April 4, 1951. 
4.4 
FilM EV .ALUATION SEEET 
Title: INTRODUCTION TO STUDENT TEACHING 
Questions: 
1. Was the film interesting ? 
2. Was the material well se lected? 
3. Were the topics covered adequately? 
4. Was the material authent ic and accurate? 
5. Was the material arrange d in proper sequence? 
stressed? 
d convi.naing? 
6. Were the correct details 
? • Was the acting natural an 
s. Were pictorial and sound elements well integrated? 
9. Did the film show good ar tistic sense and taste? 
10. Was the introduction wel 1 executed? 
11. Was . the cone lusion well executed? 
12. Rate the following techn 
Excellen~ 
ical qualities: 
Good Poor 
Photography __ -+--.L.U.. 
.Sound Music----------+-~~ 
Voice Perspe-c~t~v~e-----+--~~ 
13. Was the narrative qualit 
14. Were the objectives of' t 
-?4 
?~ ~ 
?? 'Tl: 
27 ~ 
ii 
y good? 
he film clear? 
15. Did they answer curricula r needs? 
16. Was the movie medium the 
1?. Was the film up-to-date? 
18. Was it appropriate f'or t 
19. Was it a good source of' 
20. Was the film >\I'Orth while 
21. Did it help develop atti 
22. Was it basic to the area 
best for the topic? 
he students who . saw it? 
information? 
? 
tudes and understandings? 
f'or 1.Yhich it was intended? 
23. Did 1 t improve general in terest in the course work? 
24. Did it compel emotional and mental participation? 
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FilM DATE SHEET 
Title: LEADERS FOR L1 I SURE 
A;r>ea: Community RecJ eation 
Producer: For the At letic Institute by 
Dallas Jon s Productions 
Associatio~ Films, Inc. 
35 West 45~h Street 
New York C ty 19 
Local Source: same 
Sound, Color, Sale-$ , Rent-$2.50, 24 minutes. 
Synopsis: The import9.nce of adequate leadership in a com-
munity rec ,r>eation program. Companion film to 
"Playtown, U.S.A.", and $1000 for Recreation." 
Other Uses: School- pommunity Relations. 
Evaluating Group: About 18 students in Dr. James Wylie's 
course, Organization and Administration of Com-
munity Rec~eation. 
Date: April 23, 1951. 
4.6 
FilM EV .ALUATION Sm:ET 
Title: 
Q,uestions: 
1. Was the film inter sting ? 
2. Was the material 11 se 1ected? 
3. w·ere the topics co ered adequately? 
4. Was the material a thent ic and accurate? 
5. Was the material ange d in proper sequence? 
6. Were the correct d tails stressed? 
7. Was the acting nat al an d convincing? 
s. Were pictorial and elements well integrated? 
9. Did the film show ood · ar tistic sense and taste? 
10. "!'las the introduc ti n wel 1 executed? 
11. Was the conclusio well executed? 
12. Rate the following techn 
Em ellen:!; 
ical qualities: 
Photography, __ -+-__.~ 
sound Music--------4--~~ 
Voice Perspe~c~t~v~e----~~~ 
Good Poor 
l 
~ 
4 
2 
~ 
13. Was the narrative qualit y good? 
14. Were the objectives of t be film clear? 
15. Did they answer curricular needs? 
16. Was the movie medium the best for the topic? 
17. Was the film up-to-date? .
18. Was it appropriate for t he students who . saw it? 
19. Vlas it a good source of information? 
20. Was the film worth while ? 
21. Did it help develop atti tudes and understandings? 
22. Was it basic to the area for which it was intended? 
· terest in the course work? 23. Did it improve general Ln 
24. Did it compel emotional and mental participation? 
25. Was it a source of vivid , rich, satisfying experience? 
26. Is the film worth purchas ing by the school? 
1 :: 
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FILM DATA SHEET 
Title: LEARNING TO UNDERSTAND CHILDREN 
Part I A DIAGNOSTIC APPROACH 
Part II A REMEDIAL PROGRAM 
Area: Guidance 
Producer: McGraw-Hill Book Co., Inc. 
Text Film Department 
330 West 42nd Street 
New York City 18 
Local Source: Boston University School of Public Relations 
84 Exeter Street 
Boston 16, Mass. 
Sound, Black and White, Sale-$200.00, Rent-$8.00, 40 minutes, 
1947. 
Synopsis: The first part of the film describes an emotional!~ 
and socially maladjusted girl of fifteen. It 
records efforts of her English teacher to study 
her case sympathetically, to investigate home 
background, academic achievement, interests, and 
aptitudes with a view toward solving the malad-
justments. The second part of the film shows some 
specific remedial techniques applied in the case 
of Ada, such as capitalizing on an instructional 
area in which the child has talent to increase her 
self-confidence in other curricular areas and in 
her contacts with young people of her own age. 
(The Maine Bulletin, Audio-Visual Service). 
Other Uses: Methods in the Seandary School 
Educational Psychology 
Evaluating Group: About twenty In-service teachers in Dr. 
Ralph Garry's course in Educational Psychology. 
Date: April 28, 1951. 
48 
FI:W EV .ALUATION SHEET 
Title: I.EARNnm TO UNDERSTAND CHILDREN 
Questions: 
1. Was the film interesting ? 
2. Was the material well se lee ted? 
3. Were the topics covered adequately'? 
4. Was the material authent ic and accurate? 
5. Was the material arrange d in proper sequence? 
stressed? 
d convincing? 
6. Were the correct details 
'1. Was the acting natural an 
s. Were pictorial and sound elements well integrated? 
9. Did the f'il.m show good ar tistic sense and taste? 
10. Was the introduction wel 1 executed? 
11. Was the conclusion well executed? 
12. Rate the following techn 
Excellent 
Photography, __ ~_.__ 
$Ound 6 
Music Voice----~~~-
Pers pee t ve. --:--:---4---l.~ 
13. Was the narrative qualit 
14. Were the objectives of' t 
ical qualities: 
Good Poor 
17 
14 1 
:s 
15 2 
l~ 
y good? 
he f'ilm clear? 
15. Did they answar curricular needs? 
16. Was the movie medium the 
1'1. Was the film up-to-date? 
best f'or the topic? 
18. Was it appropriate f'or t he students who . saw it? 
19. Was it a good source of' information? 
20. Was the f'ilm worth while ? 
21. Did it help develop atti tudes and understandings? 
22. Was it basic to the area f'or which it was intended? 
23. Did it improve general in terest in the course work? 
24. Did it compel emotional and mental participation? 
y Re as 
Nn 
~1 
20 
19 
18 
21 
10 
15 
21 
18 
19 
17 
lQ . 
?n 
lh 
17 
21 
20 
19 
21 
20 
20 
-i), 
?1 
25. Was it a source of vivid , rich, satisfying experience? , c;:_. 
sing by the school? 26. Is the f'ilm worth purcha 20 
' ·7 
- ' . -· 
49 
sponses 
ct, 
100 
9'5 
,_2_1 
,,L86_ 
1 00 
' 
';I-
100 
ts6 
~ ~1 
ol 
Ql 
Q ") 
7h 
81 
100 
95 
91 
100 
:~95 
9'5 
]00 
100 
71 
Q") 
FILM DATA SHEET 
Title: LESSONS FROM THE AIR 
Area: Audio-Visual Education 
Producer: British Information Services 
United World Films, Inc. 
1445 Park Avenue 
New York City 29 
Local Source: Ideal Pictures, Inc. 
40 Melrose Street 
Boston 16, Mass. 
Sound, Black and White, Sale-$47-50, Rent-$2.50, 14 minutes, 
1941 
Synopsis: Every day, educationa~ programs are radioed to 
schools all over Britain by the British Broadcast-
ing Corporation. Vivid lessons in history, geo-
graphy, architecture, music are broadcast right 
into the schoolroom. The film shows how these 
programs are planned, executed and received. 
(Films From Britain) 
Other Uses: Radio in Education 
Evaluating Group: 105 undergraduates, graduate students, and 
in-service teachers in Dr. Abraham Krasker's 
course in Methods of Using Motion Pictures and 
Visual Aids. 
Date: April 9, 1951. 
50 
FilM EV .AIUATION SHEET 
Title: LESSONS FROM THE AIR 
Q,uestiona: 
1. Was the film interesting ? 
2. Was the material well se lected? 
3. \!!ere the topics covered adequately? 
4. Was the material authent ic and accurate? 
5. Was the material arrange d in proper sequence? 
6. Were the correct details stressed? 
7. Was the acting natural an 
s. Were pictorial and sound 
d convincing? 
elements well integrated? 
9. Did the film show good ar tistic sense and taste? 
10. Was the introduction wel 1 executed? 
11. Was the conclusion well executed? 
12. Rate the following techn ical qualities: 
Excellen:t Good Poor 
Photography 2 56 10 
$Ound 2 58 13 
Music 31 55 6 
Voice 31 57 3 
Perspect ve 2 60 ~ 
13. Was the narrative qualit y good? 
14. Were the objectives of' t he film clear? 
15. Did tbey answer curricular needs? 
16. Was the movie medium the best tor the topic? 
17. Was the film up-to-date? 
18. Was it appropriate tor t he students who . saw it? 
19. Was it a good source ot information? 
20. Was the film worth while ? 
21. Did it help develop atti tudes and understandings? 
22. Was it basic to the area tor which it was intended? 
23. Did it improve general i nterest in the course work? 
24. Did it compel emotional and mental participation? 
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FilM DATA SHEET 
Title: MAINTAINING CLASSROOM DISCIPLINE 
Area: Methods of Teaching in the Secondary School 
Producer: McGraw-Hill Book Co., Inc. 
Text Film Department 
330 West 42nd Street 
New York City 18 
Local Source: Boston University School of Public Relations 
84 Exeter Street 
Boston 16, Mass. 
Sound, Black and White, Sale-$80.00, Rent-$4.00, 15 minutes, 
Synopsis: Shows how disciplinary problems in a particular 
classroom result from the students' lack of 
interest in their work and from the teacher's 
inability to handle minor incidents of mis-
behavior. Indicates that the teacher's person-
ality and method of instruction have an important 
effect on the class's general progress and be-
havior. Then, by contrast, shows how the same 
teacher can make classroom activities interesting 
and more meaningful and how he can handle dis-
ciplinary problems more satisfactorily. (Fattu 
and Blain, Selected Films for Teacher Education). 
Other Uses: Motivation 
Educational Psychology 
Evaluating Group: Dr. Baker's and Mr. Keck 1s course in 
Methods of Teaching in .. the Secondary School. 
Date: April 16, 1951. 
52 
FI:W EV .ALUATION SHEET 
Title: MAINTA:rnnm CLASSROOM DISCIPLINE 
Q,uestions: 
1. Was the film interesting '? 
2. Was the material well se lected'? 
3. Were the topics covered adequately'? 
4. Was the material authent ic and accurate'? 
5. Was the material arrange d in proper sequence'? 
6. Were the correct details stressed? 
7. Was the acting natural an 
s. Were pictorial and sound 
d convincing? 
elements well integrated? 
9. Did the film show good ar tistic sense and taste'? 
1 executed? 10. Was the introduction wel 
ll. Was the cone lusion well 
12. Rate the following techn 
executed? 
E:x:cellen~ 
Photograpey, __ -+-.-.~o:t.­
sound Music-------~--~-
Voice Perspe~c~t~v~e----4-~~ 
13. Was the narrative qualit 
14. Were the objectives of t 
ical qualities: 
Good Poor 
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2h ~ 
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24 1 
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y good? 
he film clear? 
15. Did tbey answer curricular needs? 
16. Was the movie medium the best :for the topic? 
17. Was the film up-to-date? .
18. Was it appropriate for t he students who . saw it? 
19. Was it a good source of information? 
20. Was the film ·worth while ? 
21. Did it help develop atti tudes and understandings? 
22. Was it basic to the area f'or which it was intended? 
23. Did it improve general in terest in the course work? 
24. Did it compel emotional and mental participation? 
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FILM DAT~ SHEET 
Title: NEAR HOME 
Area: Audio-Visual Methods, Methods of Teaching 
Producer: for the British Ministry of Education 
Local Source: Boston Public Library 
Copley Square 
Boston, Mass. 
Sound, Black and White, Sale-$67-50, Rent-$3-75, 25 minutes, 
1946 
Synopsis: This is a film about good teaching. To illustrate 
several principles that are basic to good teach-
ing, a class and teacher study the community in 
which they live. In the study of the community, 
the pupils and the teacher can be observed in a 
learning process that takes advanta~e of an in-
herent interest in things near by. (Films From 
Britain). 
Other Uses: Methods of Teaching 
Field Trips . 
Community 3urveys 
Evaluating Group: About 20 undergraduate students of Dr. 
Baker's and Mr. Keck's course in Methods of 
Teaching in the Secondary School. 
Date: April 9, 1951 
liEvaluation Sheet missing because instructor neglected ... 
to collect and turn them in." 
54 
FILM DATA SHEET 
Title: NEW WAY TO GREATER EDUCATION, THE 
.A;r>ea: Audio-Visual Methods 
Producer: Coronet Instructional Films 
Coronet Building 
Chicago 1, Ill. 
Local Source: SPR, Ideal 
Sound, Black and White, Sale-$ , Rent-$5.00, 23 minutes. 
Synopsis: The film shows the potentialities of using the 
classroom film and also discusses methods for 
sound, efficient, exhaustive use. It illustrates 
its point by showing bits from films and the im-
pact of these is reflected in the faces of the 
young spectators in the classroom. (Not from a 
catalogue) 
Other Uses: 
Evaluating Group: Six students in ~. Baker's and Mr. Keck's 
course in Methods of Teaching in the Secondary 
School. 
Date: April 6, 1951 
55 
FIUI EV .ALUATION SimET 
Title: TEE NEW WAY TO GREATER EDUCATION 
Q,uestions: 
1. Was the :film interesting ? 
2. Was the material well se lected? 
3. Were the topics covered adequately? 
4. Was the material authent ic and accurate? 
5. Was the ma. terial arrange d in proper sequence? 
6. Were the correct details stressed? 
7. Was the acting natural an 
s. Were pictorial and sound 
d convincing? 
elements well integrated? 
9. Did the :film show good ar tistic sense and taste? 
10. Was the introduction wel 1 executed? 
11. Was the conclusion well executed? 
12. Rate the :following techn 
Excellen:t 
Photography, __ -+---
$ound 1 
Music Voice--------~~-1--
Perspec ve l 
13. Was the narrative qualit 
14. Were the objectives o:f t 
ical qualities: 
Good Poor 
6 
5 
3 2 
5 
4 
y good? 
ba :film clear? 
needs? 15. Did they answer curricular 
16. · Was the movie medimn the best :for the topic? 
17. Was the :film up-to-date? 
18. Was it appropriate :for t he students who . saw it? 
19. Was it a good source o:f information? 
20. Was the :film. worth while ? 
21. Did it help develop atti tudes and understandings? 
22. Was it basic to the area :for 1.mich it was intended? 
23. Did it improve general i nterest in the course work? 
24. Did it compel emotional and mental participation? 
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FILM DATA SHEET 
Title: $1000 FOR RECREATION 
Area: Community Recreation Program 
Producer: for the Athletic Institute by the 
Chicago Film Studios 
Association Films, Inc. 
35 West 45th Street 
New York City 19 
Local Source: same 
Sound, Color, Sale-$ , Rent-$1.50, 12 minutes. 
Synopsis: Chicago's Director of Recreation, v. K. Brown, 
offers advice on how social, service and other 
voluntary agencies can invest wisely in a complete 
recreation program for the community. 
Other Uses: School- Community Relations. 
Evaluating Group: Eighteen undergraduate and in-service 
teachers in Dr. Wylie's course, Organization and 
Administration of Community Recreation. 
Date: April 23, 1951 
57 
FI:W EV .ALUATION SHEET 
Title: $1000 FOR RECREATION 
Q.uestions: 
1. VIas the film interesting ? 
2. Was the material well se lected? 
3. Were the topics covered adequately? 
4. Was the material authent ic and accurate? 
5. Was the material arrange d in proper sequence? 
6. Were the correct details stressed? 
7. Was the acting natural an 
s. Were pictorial and sound 
d convincing? 
elements well integrated? 
9. Did the film sh.ow good · ar tistic sense and taste? 
10. Was the introduction wel 1 executed'? 
11. Was the cone lusion well executed? 
12. Rate the following techn 
Excellent 
Photography, __ -1---=.1~ 
.Sound 6 Music----~--~6~ 
Voice Perspe-c~t~v~e:~~=~===~~ 
13. Was the narrative qualit 
14. Were the objectives of t 
ical qualities: 
Good Poor 
n 
12 
8 1 
12 4 
10 2 
y good? 
he film clear? 
15. Did they answer curricular needs? 
16. Was the movie medium the best for the topic? 
17. Was the film up-to-date? 
18. Was it appropriate for t be students who . saw it? 
19. Was it a good source of information? 
20. Was the film ·worth while ? 
21. Did it help develop atti tudes and understandings? 
22. Was it basic to the area for which it was intended? 
23. Did it improve general i nterest in the course work? 
24. Did it compel emotional and mental participation? 
es es y R 
No 
l5 
lh 
R 
lh 
11') 
14 
7 
1~ 
lh 
1~ 
q 
12 
17 
11 
12 
17 
15 
l2 
16 
17 
lh 
11 
10 
25. Was it a source ot vivid , rich, satisfying experience? R 
26. Is the filln ·tAJorth purcha sing by the school? 10 
-'· 
58 
ponses 
of, 
8~ 
8Q 
41) 
78 
8~ 
78 
~q 
72 
78 
i,'2 
50 
67 
94 
61 
67 
94 
C33 
67 
89 
_94 
HQ 
hl 
I) I) 
hh 
55 
FILM DATA SHEET 
Title: OUR COMING GENERATION 
Area: Nursery School, Primary Grades 
Producer: Brandon Films, Inc. 
200 West 57th Street 
New York City 19 
Local Source: same 
Sound, Color, Sale-$ , Rent-$5.00, 19 minutes, 1949. 
Synopsis: A color film telling the story of children's life 
in a City Day Nursery. All the necessary ele-
ments of a good nursery school are here. We see 
Cameron, a two year old, through her daily acti-
vities. She watches a baby chick scratching for 
food, scrubs the dolly 1 s clothes, and uses paints 
and clay. The activities and use of materials by 
Walter, a four year old, are contrasted with the 
younger child 1s. The final chapter is of Charlie 
who is five, a self-reliant person who has 
reached good goals in learning to share his toys, 
in belonging to the group, and in dramatic play 
and use of materials. 
Other Uses: Child Study 
Methods with Pre-School Children 
Evaluating Group: Forty seven students of the Perry Kinder .-. 
garten Normal School i n Boston. 
Date: May 17, 1951 
59 
FilM EV .ALUATION SHEET 
Title: OUR COMING GENERATION 
Questions: 
1. Was the film interesting ? 
2. Was the material well se lected? 
3. 'tl!ere the topics covered adequately? 
4. Was the material authent ic and accurate? 
5. Was the material arrange d in proper sequence? 
6. Were the correct details stressed? 
d convincing? 7. Was the acting natural an 
B. Were pictorial and sound elements well integrated? 
9. Did the film show good ar tistic sense and taste? 
10. Was the introduction wel 1 executed? 
11. Was the conclusion well executed? 
12. Rate the following techn 
Excellenii 
Photography, __ -f--.-.L.. 
sound Music-------~--~~ 
Voice ~:-r------li---=-
Perspec t ve.----=--=---'--~ 
13. Was the narrative qual t 
14. Were the objectives of t 
ical qualities: 
Good Poor 
28 1 
17 26 
26 '1 
20 26 
~":l 2 
y good? 
be film clear? 
15. Did they answer curricular needs? 
16. Was the movie medimn the best for the topic? 
17. Was the fillll up-to-date? 
18. Was it appropriate for t he students who . saw it? 
19. Was it a good source of information? 
20. Was the film worth while ? 
21. Did it help develop atti tudes and understandings? 
22. Was it basic to the area for which it was intended? 
·nterest in the course work? 23. Did it improve general 1 
24. Did it compel ffinOtional and mental participation? 
y, R es esponses 
Nn at. 
47 1nn · 
Ji;~ ·~ ~7 
li Q~ 
h.h g~ 
k 1 R7 
k h. Q~ 
'?7 _')7_ 
46 95 
-~0 83 
30 62 
~2 68 
42 89 
~~ 74 
11 66 
47 100 
Lj:5 9b 
40 b5 
42 1:$9 
40 0) 
L.l R7 · 
":l7 70 
~R 81 
25. Was it a source of vivid , rich, satisfying experience? ~0 p,~ ~6 26. Is the fi]l!l worth purcba sing by the school? 77 
60 
FILM DATA SHEET 
Title: OUR TEACHER, MARY DEAN 
Area: Methods in the Primary Grades 
Producer: Frith Films 
1816 North Highland Avenue 
Hollywood 28, Cal. 
Local Source: same 
Sound, Color, Sale-$65.00, Rent-$ , about 20 Minutes. 
Synopsis: Important role played by the teacher and the 
great force she wields. (Blue Book of 16mm films, 
published by Educational Screen, Inc.) 
Very poor synopsis- the film shows a teacher, her 
boy friend, whom she later marries, and her acti-
vities in a primary school. The mailman comes in 
to tell about his work. A· :,parent comes in at the 
request of the teacher about some difficulty with 
a child in the class. Finally, the whole class 
goes on a 'field trip' to a near-by park to 
gather pollywogs. 
The film also shows some of the rapport between 
teacher and the school authorities. 
Other Uses: Teacher Personality 
Conducting a Field Trip for Younger Children 
Using Community Resources with Younger Children 
Evaluating Group: Thirty-six undergraduates, graduates, and 
in-service teachers in Dr. Helen Murphy's class 
in Elementary Education 
Dat e: March 6, 1951. 
6:1 
FilM EVALUATION SHEET 
Title: OUR TEACHER, MARY DEAN 
Q,uestions: 
l. Was the film interesting ? 
2. Was the material well se lac ted? 
3. \l!ere the topics covered adequately'? 
4. Was the material authent ic and accurate? 
5. Was the material arrange d in proper sequence? 
6. Were the correct details stressed? 
d convincing? 7. Was the acting natural an 
s. Were pictorial and sound elements well integrated? 
9. 'Did the film show good ar tistic sense and taste'? 
10. Was the introduction wel l executed'? 
11. Was the conclusion well executed? 
12. Rate the following techn 
Excellent 
Photography,--4-~;t..._ 
pound Music--------4--~-
Voice Perspe~c~t~v~e----~~~ 
13. Was the narrative qualit 
14. Were the objectives of' t 
ical qualities: 
Good Poor 
2P Q 
21 6 
21 F\ 
lQ C) 
'?~ <=:; 
y good? 
he film clear? 
15. Did they answer curricular needs'? 
16. Was the movie medium the best for the topic? 
. 17. Was the film up-to-date?
lB. Was it appropriate for t 
19. Was it a good source of 
20. Was the film worth while 
21. Did it help develop atti 
22. Was it basic to the area 
be students who . saw it? 
information? 
'? 
tudes and understandings'? 
for which it was intended? 
23. Did it improve general i nterest in the course work? 
24. Did it compel emotional and mental participation? 
y R es as 
No~ 
'? 0 
,;:; 
lh 
'?h 
'?7 
17 
24 
22 
2"'\ 
25 
19 
20 
12 
10 
11 
28 
22 
17 
19 
22 
1.R 
17 
l "'i 
25. Was it a source o~ vivid , rich, satisfying experience? 1 1 
26. Is the film 'II'JOrth purcha sing by the school? 11 
62 
ponses 
11!, 
F\1 
44 
46 
7Q 
79 
50 
69 
6"5 
69 
09 
53 
61 
36 
29 
i"5 
80 
65 
49 
58 
6:i 
"'\0 . 
•=a 
4"5 
"::!<::; 
ii 
FilM DATE SHEET 
Ti t le: OVERCOMING LIMITATIONS TO LEARN 
Area: Methods and Audio-Visual Education 
Producer: Encyclopedia Britannica Films, Inc~ 
1150 Wilmette Avenue 
Wilmette, Illinois 
Local Source: School of Public Rel ations 
Boston University 
84 Exeter Street 
Boston 15, Mass. 
Sound, Black and White, Sale-$ , Rent-$1.50, 30 minutes 
Synopsis: 
Other Uses: General Methods 
Evaluating Group: About twenty-one undergraduate students 
in Mr. Denemark's and Vw. Woodbury's course in 
School and Society 
Date: March 7, 1951 
63 
FI:W EV .ALUATION SHEET 
Title: OVERCOMING LIMITATIONS TO LEARNING 
Q,uestions: 
1. Was the film interesting ? 
2. Was the material well se lected? 
3. ';l!ere the topics covered adequately? 
4. Was the material authent ic and accurate? 
5. Was the material arrange d in proper sequence? 
6. Were the correct details stressed? 
7. Was the acting natural an 
s. Were pictorial and sound 
d convincing? 
elements well integrated? 
9. Did the film show good ar tistic sense and taste? 
10. Was the introduction wel 1 executed'? 
11. Was the conclusion well executed? 
12. Rate the following techn 
E:lccelleni; 
Photography. __ _.__..:;;__ 
.Sound Music--------~--~-
Voice Perspe~c~t~v~e----1-~--
13. Was the narrative qualit 
14. Were the objectives of' t 
ical qualities: 
Good Poor 
1~ 
lb 
10 1 
14 
li 
y good? 
he film clear? 
15. Did they answer curricular needs? 
16. Was the movie medimn the best for the topic? 
17. Was the film up-to-date? 
18. Was it appropriate for t he students who .saw it? 
19. Was it a good source of' inf'orma'tion? 
20. ~Vas the film worth while ? 
21. Did it help develop atti tudes and understandings? 
22. Was it basic to the area for which 1 t was intended? 
23. Did it improve general in terest in the course work'? 
24. Did it compel emotional and mental participation? 
as esponses y R 
Nn ct, 
~ 100 
~1 Oh 
1~ F\1 
10 QC) 
1R QO 
1h 1 ()() 
11 "'~ 
~() 100 
10 1()() 
1~ 8~ 
11. 7F\ 
20 q") 
21 100 
~o q") 
1~ F\1 
17 81 
21 100 
20 100 
20 100 
19 llOO 
lB 
-· 
' go_ 
20 - Cji) 
15 '[9 
25. Was it a source of' vivid , rich, satisfying experience? .L.L Ol 
18 26. Is the f'illn 'I.'JOrth purcba sing by tbe school? 90 
,·· . .,_ 
64. 
FILM DATA. SHEET 
Title: PLAYTOWN, U.S.A. 
Area: Community Recreation 
Producer: for the Athletic Institute by 
Chicago Film Studios 
Association Films, Inc. 
35 West 45th Street 
New York City 19 
Local Source: same 
Sound, Color, Sale-$ , Rent-$2.00, 23 minutes. 
Synopsis: An instructive and interesting film designed to 
provide civic, patriotic, service religious, 
social and other groups with the ''why" and "how" 
of community organization for a year-round, .all . 
age recreation program. (Selected Motion Pictures, 
1950-1951, Association Films, Inc. catalogue). 
Other Uses: School-Community Relations opportunities. 
Evaluating Group: Eighteen graduate and in-service teachers 
in Dr. Wylie's course, Organization and Adminis-
tration of Community Recreation. 
Date: April 23, 1951 
65 
FI:W EV .ALUATION SHEET 
Title: PLAYTOWN, U. S .A. 
Q.uestions: 
1. Was the film interesting ? 
2. Was the material well se lected? 
3. vl!ere the topics covered adequately? 
4. Was the material authent ic and accurate? 
5. Was the material arrange d in proper sequence? 
6. Were the correct details 
? • Was the acting natural an 
s. Were pictorial and sound 
stressed? 
d convincing? 
elements well integrated? 
9. Did the film show good · ar tistic sense and taste? 
10. Was the introduction wel 1 executed? 
11. Was the conclusion well executed? 
12. Rate the following techn 
:Excellen~ 
Photography __ -+-____.~.o~.­
Sound Music--------4--~~ 
Voice Perspe~c~t~v~e----+---~ 
13. Was the narrative qualit 
14. Were the objectives of t 
ical qualities: 
Good Poor 
~ 
6 
~ 
4 
h. 
y good? 
he film clear? 
15. Did they answer curricular needs? 
16. Was the movie medium the 
1?. Was the film up-to-date? 
18. Was it appropriate tor t 
19. Was it a good source of 
20. Was the film worth while 
21. Did it help develop atti 
best tor the topic? 
he s:tudents who . saw it? 
information? 
? 
tudes and understandings? 
22. Was it basic to the area for which it was intended? 
23. Did it improve general i nterest in the course work? 
24. Did it compel emotional and mental participation? 
es es y R 
No 
17 
18-
11l 
1($ 
17 
17 
17 
17 
18 
17 
17 
17 
18 
17 
18 
17 
18 
18 
18 
1($ 
1R 
1R 
17 
25. Was it a source of vivid , rich, satisfying experience? 17 
17 26. Is the film worth purcha sing by the school? 
66 
ponses 
dfn 
9i 
100 
100 
100 
93 
23_ 
93 
93 
100 
93 
93 
93 
100 
G"i 
liDO 
93 
100 
100 
100 
100 
1 ()() 
1 ()0_ 
q~ 
0-:::! 
93 
FILM DATA SHEET 
Title: SCHOOLS MARCH ON 
Area: Administration--consolidation, Trends. 
Producer: March of Time Forum Films 
369 Lexington Ave. 
New York City 17 
Local Source: same. 
Sound, Black and White, Sale-$50.00, Rent-$2.00, 18 minutes. 
Synopsis:----Unfortunately thousands of children in rural 
areas ·are getting an inferior education in outmodec 
poorly equipped schools. Well aware of the low 
standards in their educational system, citizens in 
many of these areas are working together to im-
prove their schools 
For example, there is the story of the re-
organization and consolidation of public schools 
in one county of a Midwestern state. When the 
State Legislature authorized the creation of com-
munity unit school districts, a citizens' committee 
met at the county seat to make plans for the dis-
trict. At first the proposed reorganization met 
with defeat. However, after careful presentation 
in open meeting, the proposal carried both urban 
and rt~al areas by a substantial margin. 
With the creation of the new school district, 
the first move by the newly-elected Board of Edu-
cation was the appointment of a veteran school ad-
ministrator as superintendent of the district. 
They then consulted with the outgoing school di-
rectors to get their ideas on the administration 
of the new school district. 
Under the reorganization, a new wing providing. 
seven more classrooms and a gymnasium was completed 
at one of the larger schools, and six of the one-
room schools in the district were closed. At the 
same time, a Citizens' Educational Council was ad-
vising the Board on such matters . as school finances 
and the planning of efficient bus routes. As 
rapidly as possible all schools were equipped with 
67 
modern furnishings and teaching materials, and 
even more important, the district had a staff of 
adequately paid teachers, well qualified for their 
jobs. 
But the benefits of consolidation were not 
confined to the larger schools. One of the one-
room schools which had been kept open because of 
transportation difficulties was reorganized to 
serve just five grades. And this school was sup-
plied with the same textbooks and received the 
same caliber of instruction available throughout 
the district. A registered nurse now makes fre-
quent rounds of all the schools to check up on the 
health of the pupils, and most of the children in 
the district take advantage of the hot lunch of-
fered every noon. In keeping with the policy of 
providing ~he most up-to-date methods of instruc-
tion, a program of visual education was set up. 
Both slide films and movies now provide an effec-
tive means of teaching such subjects as social 
science and geography. Any boy or girl with an 
interest in music is encouraged to learn to play 
an instrument as a member of the school band. 
But despite . the progress being made today in 
rural education through the benefits of reprganiza-
tion and consolidation, the Amerj.can people cannot 
afford to relax their efforts to improve the na-
tion's public schools--to lift even higher the 
educational standards for the youth of the entire 
country. (March of Time Forum Films, Discussion 
Outline for SCHOOLS MARCH ON). 
Other Uses: Educational Sociology 
School and Society 
Evaluating Group: Ninety three students in Dr. Helen Murphy~ 
course in Elementary Education, in·cluding under-
graduates, graduates, and in-service teachers. 
Date: May 17, 1951. 
68 
FilM EV .ALUATION SHEET 
Title: SCHOOLS MARCH ON 
Q,uestions: 
1. Was the film interesting '? 
2. Was the material well se lected'? 
3. ll!ere the topics covered adequately? 
4. Was the material authent ic and accurate'? 
5. Was the material arrange d in proper sequence'? 
6. Were the correct details stressed? 
d convinaing'? 7. Was the acting natural an 
s. Were pictorial and sound elements well integrated? 
9. Did the film show good ar tistic sense and taste? 
1 executed? 10. Was the introduction wel 
ll. Was the conclusion well 
12. Rate the following techn 
executed? 
ical qualities: 
Excellent Good Poor 
Photography 2 o3 2 
pound 28 ol 2 
Music 2 5-g 5 
Voice 28 61 2 
Perspect ve 1 '54 1 
13. Was the narrative quali t y good? 
14. Were the objectives of t he film clear? 
15. Did they answer curricular needs? 
16. Was the movie medimn. the best for the topic? 
17. Was the film up-to-date? 
18. Was it appropriate for t he students who . saw it? 
19. Was it a good source of information? 
20. Was the film ·worth while '? 
21. Did it help develop atti tudes and understandings'? 
22. Was it basic to the area for which it was intended? 
terest in the course work? 23. Did it improve general in 
24. Did it compel emotional and mental participation? 
es esponses y R 
Nn cg, 
--cR IHin 
01 q8 
81 87 8-q 96 
~ 100 
87 94 
n 79 
qo 97 
-eo- 96 
89 9b 
89 9b 
on · Cf7 
QO 97 
77 8~ 
7.Z. 81 
So 96 
Q1 q8 
-80 q6 
Q2 99. 
-em 
_97 
,R), Q() 
81 87 
b_7 72 
25. Was it a source of vivid , rich, satisfying experience? t>n 6q 
sing by the school? 26. Is the film worth purcba 72 78 
'69 
FilM DATA SHEET 
Title: SCIENCE AND SUPERSTITION 
Area: Methods of Teaching Science in the Elementary School 
Producer: Coronet Instructional Films 
Coronet Building 
Chicago 1, Ill. 
Local Source: Boston University 
School of Public Relations 
84 Exeter S.treet 
Boston 16, Mass. 
Sound, Black and White, Sale-$45.00, Rent-$ , 10 minutes 
Synopsis: In a clever classroom situation students use the 
scientific method to prove that superstitions 
about the ground hog, rabbit's foot, etc., are 
inaccurate. Basing their conclusions on research 
and experimental evidence, they learn to use the 
scientific method in thinking about everyday 
problems. (Coronet Catalogue of 16mm Educational 
Sound Motion Pictures) 
Other Uses: 
Evaluating Group: About fifty-five undergraduate, graduat e 
students and in-service teachers in Dr. John Read's 
course, Teaching of Science. 
Date: March 1, 1951 
70 
FilM EV .ALUATION Sm:ET 
Title: SCIENCE AND SUPERSTITION 
Q,uestions: 
1. Was the film interesting ? 
2. Was the material well se lected? 
3. Were the topics covered adequately? 
4. Was the material authent ic and accurate? 
5. Was the material arrange d in proper sequence? 
6. Were the correct details stressed? 
7. Was the acting natural an 
s. Were pictorial and sound 
d convincing? 
elements well integrated? 
9. Did the film show good ar tistic sense and taste? 
10. Was the introduction wel l executed? 
11. Was the conclusion well executed? 
12. Rate the following techn 
Excellen~ 
Photography, __ -+--"~ 
.Sound 16 
Music 8 
Voice 12 
Perspec ve~~~~~ 
13. Was the narrative qualit 
14. Were the objectives of t 
ical qualities: 
Good Poor 
~R 1 
27 8 
~0 8 
1'5 8 
~, ~ 
:r good? 
he fil.m clear? 
15. Did they- answer curricular needs? 
16. Was the movie medium the 
. 17. Was the film up-to-date?
lB. Was it appropriate for t 
l9. Was 1 t a good source of' 
20. Was the film worth while 
21. Did it help develop atti 
best for the topic? 
he students who .saw it? 
information? 
'? 
tudes and understandings? 
22. Was it basic to the area for which it was intended? 
23. Did it improve general i nterest in the course work? 
24. Did it compel emotional and mental participation? 
Yes Responses 
No. cl/, 
kh Q() 
!:;() Rh 
L_~ 74 
k7 1()() 
4b 90 
44 80 
-~-4 6'5 
46 92 
42 79 
41 80 
33 67 
44 88 
-46 96 
4~ 81 
~7 ")~ 
45 75 
44 tltl 
41 t\0 
48 t\7 
50 t$5 
4!i. 79 . 
~4 h~ 
~1 6o 
25. Was it a source of' vivid , rich, satisfying experience? 3D_ h() 
26. Is the f'il.m ·worth purcha sing by- the school? 37 71 
71. 
FILM DATA SBEET 
Title: TEACHING 
Area: Orientation 
Producer: Carl F. Mahnke Productions 
Vocational Guidance Films, Inc. 
215 East Third Street 
Des Moines 9, Iowa 
Local Source: Boston University 
School of Public Relations 
84 Exeter Street 
Boston 16, Mass. 
Sound, Black and White, Sale-$55.00, Rent-$2.00, 10 minutes, 
Synopsis: Presents the facts of the teaching profession with 
stress on its attractive features, such as the con 
tact with young people; long summer vacations; 
economic security; through tenure laws, contracts 
and pensions; and the stimulus to continuous self-
improvement. Indicates the necessary qualifica-
tions, the responsibilities, and the opportunities 
in teaching. (Fattu and Blain, Selected Films for 
Teacher Education) 
Other Uses: Recruitment 
Educational Sociology 
Educational Philosophy 
Evaluating Group: Dr. Cartwright, Mr. Denemark, Miss Thomson 
and Mr. Carris all pronounced the film 'obsolete' 
and said they couldn't use it. 
Date: April 11, 1951 
FILM DATA SHEET 
Title: TIPS FOR TEACHERS 
Area: General Methods 
Producer: The Jam Handy Organization 
2821 East Grand Boulevard 
Detroit 11, Mich. 
Local Source: same 
Sound, Black and White, Sale-$66.00, Rent-$ , 15 minutes 
Synopsis: This film explains the place and the value of the 
teacher's Personality, dramatizes the importance 
of Preparation, and gives a living example of how 
the Presentation of the material is best accom-
plished. The photography is in the classroom. 
Interesting analogies are introduced to show how 
the teacher must use showmanship, salesmanship, 
and the ability of an actor to help in shortening 
the learning process. (Jam Handy Educational 
Motion Pictures catalogue). 
Other Uses: Teacher Personality 
Evaluating Group: Dr. James F. Baker, Instructor of Methods 
of Teaching in the Secondary School, Evaluation 
and Survey Techniques, and Measurements. 
Date: February J 195+ 
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FilM EVALUATION SHEET 
Title: TIPS FOR TEACREltS 
Questions: 
1. Was the film interesting ? 
2. Was the material well se lected? 
3. Were the topics covered adequately? 
4. Was the material autbent ic and accurate? 
5. Was the material arrange d in proper sequence? 
6. Were the correct details stressed? 
d convincing? 7. Was the acting natural an 
s. Were pictorial and sound elements well integrated? 
9. Did the :f'illn show good ar tistic sense and taste? 
10. Was the introduction wel l executed'? 
11. Was the conclusion well executed? 
12. Rate the following techn 
Excellent 
Photography, __ -+--....--
$Ound 
Music----------+-----
Voice Perspe~c~t~v~e~---+-----
13. Was the narrative qualit 
14. Were the objectives of' t 
ical qualities: 
Goq_d Poor 
* 
* y good? 
be film clear? 
15. Did they answer curricular needs? 
16. Was the movie medium the best for the topic'? 
17. Was the film up-to-date? .
18. Was it appropriate for t he students who . saw it'? 
19. Was it a good source of' information? 
20. Was the film >v<>rth while ? 
21. Did it help develop atti tudes and understandings? 
22. Was it basic to the area for which it was intended? 
23. Did it improve general in terest in the course work? 
24. Did it compel ~otional and mental participation? 
y R es es 
No. 
* 
* f'Ri,. 
* 
* 
* 
* 
* 
* 
* 
* 
25. Was it a source of' vivid , rich, satisfying experience? 
26. Is the :f'illn worth purcha sing by the school? 
·-I ... 
74 
ponses 
ct. 
FILM DATA SHEET 
Title: WE PLAN TOGETHER 
Area: Methods in the Secondary School 
Producer: Horace Mann-Lincoln Institute and the Horace Mann-
Lincoln School, New York City. 
Local Source: Communication Materials Center, 
Columbia University Press 
413 West 117th Street 
New York City 27. 
Sound, Black and White, Sale-$75.00, Rent-$4.00, 20 minutes, 
1948 
Synopsis: Shows an eleventh grade group planning coopera-
tively for their learning experience over a period 
of several months. The plot is developed through 
the experience of a student from a traditional 
school who joins the class six weeks late and 
finds difficulty at first adjusting to the core 
program. (Columbia University Educational Films 
catalogue). 
Other Uses: Social Studies Methods, especially. 
Evaluating Group: Twenty undergraduates in Dr. Baker's and 
Mr. Keck's course Methods of Teaching in the 
Secondary School. 
Date: February:··28, 1951. 
75 
FilM EV .ALUATION SHEET 
Title: WE PLAN TOGETHER 
Questions: 
1. Was the film interesting ? 
2. Was the material well se lee ted? 
3. \l!ere the topics covered adequately? 
4. Was the material authent ic and accurate? 
5. Was the material arrange d in proper sequence? 
stressed? 6. Were the correct details 
'1. Was the acting natural an d convincing? 
s. 
9. 
10. 
Were pictorial and sound 
Did the film show good ar 
Was the introduction wel 
Was the conclusion well 
Rate the :following techn 
elements well integrated? 
11. 
12. 
Excellen~ 
Photograpby, __ -t-...;8~-
pound 4 Music-------~--1~-
Voice 4 -r-r----~-!---
tistic sense and taste? 
1 executed? 
executed? 
1cal qualities: 
Good Poor 
1~ 
11 2 
12 3 
1~ 1n · 1 Perspect ve_.,......-4-_,......., 
13. Was the narrative qualit y good? 
14. Were the objectives of t he film clear? 
15. Did they answer curricular needs? 
16. Was the movie medimn. the best for the topic? 
17. Was the film up-to-date? .
18. Was it appropriate for t he students who . saw it? 
19. Was it a good source of information? 
20. Was the film worth while ? 
21. Did it help develop atti tudes and understandings? 
22. Was it basic to the area for which it was intended? 
'nterest in the course work? 23. Did it improve general 1 
24. Did it compel ffinOtional and mental participation? 
y R es esponses 
No ct. 
lq "9'5 
20 100 
iQ 9'5 
20 100 
20 100 
lq 100 
i9 95 
18 95 
17 9'5 
18 95 
17 99 
19 95 
19 95 
18 9'5 
fi 87 
20 100 
20 100 
19 95 
20 100 
19 95 
IB q") 
1R q") 
18 qo 
25. Was it a source of vivid , rich, satisfying experience? .l3. hli 
26. Is the film ·worth purchas ing by the school? 
·r.:: 
·- ! . J -
1q q ") 
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FILM DATA SHEl!:T 
Title: WHO WILL TEACH YOUR CBILD? 
Area: Philosophy of Education 
Producer: National Film Board of Canada 
Local Source: McGraw-Hill Book Company, Inc. 
Text Film Department 
330 West 42nd Street 
New York City 18 
Sound, Black and White, Sale-$85.00- Rent-$5.00, 24 Minutes, 
1948 
Synopsis: A study of the teacher's vital role in the child' 
development into steadily widening experience and 
understanding. A variety of situations involving 
the teacher's relationship to pupils, parents, 
and community, highlight some of the essentials 
of good teaching--adequate training, sympathetic 
understanding of children, and a proper appre-
ciation and recognition of the teaching profes-
sion by the community. A reference to the great 
teaching tradition running through human history 
emphasize the high ideal of the profession which 
must be held before both teacher and community. 
(National Film Board of Canada 16mm Sound Films 
catalogue). 
Other Uses: Guidance, Individual and Group. 
Methods of Instruction in Elementary Schools 
Public Relations of Schools. 
Evaluating Group: Thirty-four undergraduate, graduate and 
in-service teachers in Dr. Helen Murppy 1 s class 
in Elementary Education. 
Date: March 1, 1951. 
FIU1 EV .AWATION SID!ET 
Title: WHO WILL TEACH YOUR CHILD? 
Questions: 
1. Was the f'illn interesting ? 
2. Was the material well se lected? 
3. \l!ere the topics covered adequately? 
4. Was the material authent ic and accurate? 
5. Was the material arrange d in proper sequence? 
6. Were the correct details stressed? 
7. Was the acting natural an d convincing? 
8. Were pictorial and sound elements well integrated? 
9. Did the film show good ar tistic sense and taste? 
1 executed? 10. Was the introduction wel 
ll. Was tbe conclusion well 
12. Rate the following techn 
executed? 
Excellen:t 
Photograpby, __ -+-~­
,Sound 
Music---------4--U--
Voice Perspe~c~t~v~e----4-~-
13. Was the narrative qualit 
14. Were the objectives of' t 
ical qualities: 
Good Poor 
';)';) ';) 
17 R 
';)~ L. 
lQ 6 
20 2 
y good? 
he film clear? 
15. Did they answer curricular needs? 
16. Was the movie medium the best for the topic? 
17. Was the film up-to-date? 
18. Was it appropriate for t he students who . saw it? 
19. Was it a good source of' information? 
20. Was the film 1.\IOrth while ? 
21. Did it help develop atti tudes and understandings? 
22. Was it basic to the area for which it was intended? 
23. Did it improve general in terest in the course work? 
24. Did it compel emotional and mental participation? 
y Re es 
No 
·n 
2R 
20 
M 
';)7 
?7 
?L. 
';)F\ 
24 
21 
27 
~() . 
2'1 
2~ 
1R 
20 
~1 
20 
30 
26 
?R 
';)7 
24 
25. Was it a source of' vivid , rich, satisfying experience? 21 
26. Is the f'illn worth purcha sing by the school? 21 
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sponses 
at. 
100 
82 
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GO 
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69 
68 
79 
86 
70 
66 
lj.g_ 
61 
97 
61 
94 
b9 
82 
7Q 
75 
60 
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CHAPTER V 
SUMMARY AND CONCLUSIONS 
1. Table of the Films 
By way of a summary the writer has composed a chart 
which lists on the 'y' axis all the films grouped accord-
ing to their predominant area of applicability in the 
teacher training curriculum. The questions from the evalu-
ation sheet are stretched along the 'x' axis in the order 
in which they occur on the sheet . The listing of the films 
on the chart is not as complete as that employed earlier in 
the Handbook in the section on the classification of these 
films. This avoidance of repetition of film titles on the 
chart under more than one possible area of use for the 
films is for the simplicity and conGiseness of the chart. 
The sets of figures would be the same for a given film even 
if it should occur in two or more places on the chart since 
each film was submitted to but one evaluation session. 
Each film was evaluated only once by a single group. This 
method is perhaps another fault in the procedure of the 
project but due to the limitations of time and other fac-
tors it was unavoidable. 
~Jl the questions except 112 1 , which concerns the 
film's technical qualities, are ranged along the other 
margin of the chart. The reason for omitting 112 1 is that 
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it vras too complex for the chart as it was set up. 
The numbers in the colmnns are taken from the totals 
of the 'yes' responses to the questions on the evaluation 
sheets. The ques tions are so phPased that the 'yes' res-
ponses are favorable to the films where they occur and the 
'no' responses are disfavorable. To transform these res-
ponses into a form so that they could be compared with 
those for the other films, they were converted to percents. 
These percents are, in turn, derived from the total res-
ponses for a given question on a given film. They are not 
the percentages of the 'yes' responses out of all the 
people in the group because in some cases ·. the questions 
were ignored or overlooked and there was neither a 1yes 1 
nor a 'no' response. This policy of calculating the per-
centages of the 'yes' responses is necessarily uniform 
throughout the chart. The calculations were made on a 
slide rule and in the event of a decimal of a percent of 
more than 0.5, the figure used was the next higher whole 
number. This policy was also uniform throughout the chart 
for the sake of simplicity and fairness to the films. 
There are three films on the chart for which there are 
no figures. The film TEACHING was evaluated by a group of 
instructors, as indicated on the data sheet. Their collec-
tive judgment was decisive for the particu~ar film. It 
might not have been for another. It is recorded on the 
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data sheet~ since they did not want to go through the whole 
evaluation form when they made their decision about the 
film. 
I 
An other omission is TIPS FOR TEACHERS for which the 
writer had one evaluator as indicated on the data sheet. 
Dr. Baker was interested in the film for his 'Methods of 
Teaching in the Secondary Schools' course~ but after view-
ing it in a private preview~ he decided that al~hough the 
points of the film were good, the film would not be worth 
the time of the class. It was also 'too teacher-dominated' 
a condemning judgment to an instructor of modern classroom 
methods. 
The third is NEAR HOME ~ for which the instructor 
failed to return the forms. 
NovT that the omissions in the chart have been ex-
plained, let us proceed to the chart itself and see what 
we may drive from it by way of conclusions. For these 
impressions, we shall use the columns of the percentages 
of the ' yes ' responses rather than the ones for the numbers 
of these responses. 
There are several factors that intrude to reduce the 
validity of the results of the questionnaire. People see-
ing a film in their favorite area are apt to respond favor-
ably to it . Some of the films were extra~curricular in 
their use. Some vTere used as fillers. Often there vTas 
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inadequate preparation of the group for the film and for 
the evaluation session. The groups were not uniform 1vi th 
respect to their constitution, their location for the show-
ings, and their interest or concern vTith the evaluation 
project. 
Ideally, the whole project should have been done by a 
constant group thoroughly briefed in the purposes of the 
project and in the evaluation sheet. They should have 
represented all sorts of educational specialties and inter-
ests, but the same group throughout all the showings. They 
should also have been uniformly experienced evaluators. 
2. General Conclusions 
We derive our general conclusions from the chart as 
we look over the figures. Our approach is question by 
question, in this way covering all the aspects of all the 
films. 
At the outset, it is easy to say that the films were 
all well rec~ived by all the groups. When there is a parti-
cularly lovT percentage of ' yes 1 responses to any particular 
question, it is quite conspicuous to us, and so our inter-
pretation of the chart is not difficult. We are not split-
ting hairs here but are merely after general impressions. 
Were the films interesting? It is impossible to range the 
films in order of interest accurately because there were so 
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many 100% 'yes' responses. However, they seem to fall into 
three groups of interest appeal--high, medium and low. The 
high range in percentages from about 93 to 100; the middle 
from 83 to 93; the low ones below 83. The low ones, A 
GUIDANCE ·:pJWBLEM FOR SCHOOL AND HOME, and OUR TEACEER, MARY 
DEAN, are uninteresting. The first one is so because of 
colorlessness and dullness of presentation of a rather im-
portant topic. The second is uninteresting because it is 
almost pointless in spite of being in expensive color . 
Was the material well selected? The films may be more 
easily ranked in response to this question, having a great-
er range of responses with no sharp dividing line except 
for the low ones. The two lovr ones are conspicuous by the 
gap between them and the middle group, if we assume the 
grouping used for the first question. THE NEW WAY TD 
GREATER EDUCATIONvas low here and OUR ':PEACHER, MARY DEAN 
was the lowest. The main point being communicated by the 
fi.rst film was obscur~d by the illustrations used to sup-
port it. The power and force of the film, THE WHEAT FARMER 
used to illustrate THE NEW WAY TO GREATER EDUCATION, seemed 
to eclipse the film it was meant to fortify so that the 
viewers were compelled more by the growing of wheat than 
by the effectiveness of the motion picture medium in 
education to the detriment of the point being made by the 
original film. Possibly this works in the opposite way 
83 
and. by being so absorbed. by the film within the film, we 
are made to realize the power which the film is able to 
exert. But it was a jar to come back to the classroom 
after the bread· had been brought to us so dramatically in 
THE WHEAT FARMER. The other film was rambling, random, 
and again pointless. 
Were the topics covered adequately? All the films fell 
down in this regard perhaps because they attempted to 
cover too much. The general impression is that the topics 
were treated too fleetingly. The number of topics in a 
given film should have been cut down and those retained 
should have been more adequately developed. The highest 
rankers in this case are the most conspicuous, being, 
A DAY IN THE LIFE OF A FIVE-YEAR-OLD, PLAYTOWN, U.S.A., 
and WE PLAN TOGETHER. There are no sharp dividing lines, 
however. THE NEW WAY TO GREATER EDUCATION was low with 
A GUIDANCE PROBLEM FOR SCHOOL AND HOME next. OUR TE.P .. CHER, 
MARY DEAN was in the low bracket too with the rest of the 
films ranged sporadically on up to 100%. 
Was the material authentic and accurate? THE NEW WAY TO 
GREATER EDUCATION is conspicuously low here but the troubl 
to be encountered in the use of varying sized groups of 
evaluators becomes apparent in this question. A 'March of 
Time' documentary film received a low rating which leads 
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the writer to assume that something is wrong. The rest or 
the rilms rated high ormedium. 
Was the material arranged in proper seguence? The res-
ponses to this question may vary with the individual's 
interpretation of how a topic should be developed. How-
ever, all the films rated either high or medium, with 
OUR TEACHER, MARY DEAN bringing up the rear again. 
Were the correct details stressed? The responses seem to 
run from medium low to high here. OUR TEACHER, MARY DEAN 
is the lowest and the rest of the films are strung out 
from 50 to 100% of the 'yes' responses. 
Was the acting natural and convincing? It is interesting 
to note the low scores by those films using children in 
the classroom situations as the actors, or the real people 
'off the street', so to speak, in some of the documentary 
works. THE NEW WAY TO GREATER EDUCATION is the lowest, 
followed closely by $1000 FOR RECREATION and OVERCOMING 
LIMITATIONS TO LEARNING. 
Were picture and sound elements well integrated? The res-
ponses tend toward the middle range here but string off to 
both sides or this area. The lowest ratings, OUR COMING 
GENERATION, and COUNSELING, ITS TOOLS AND TECHNIQPES may 
be explained by the faulty projections of the .films under 
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difficult conditions. The film, CHILDREN GROWING UP WITH 
OTHER PEOPLE was hard to follow because of the broad 
English accent of the narrator. This may explain its low 
rating, for it was otherwise a very fine picture. 
Did the films exhibit good artistic sense and taste? THE 
NEW WAY TO GREATER EDUCATION and CHILDREN GROWING UP WITH 
OTHER PEOPLE rated lowest here • . The rest range more or 
. less evenly up to 100%, the- highest being, OVERCOMING 
LIMITATIONS TO LEARNING, FEELINGS OF HOSTILITY, LEADERS 
FOR LEI SURE, PLAYTOWN, U.S .A., and A DAY IN THE LIFE OF A 
FIVE-YEAR-OLD. Offhand the writer sees no real reason why 
these ·should all be clumped at the top of the list. They 
have little in common with one another. Some of them are 
in color; some are not, etc. The evaluators were probably 
swayed by their own loves in topics rather than by the 
artistic merits of the pictures, which is perhaps a highly 
controversial subject in the first place. 
Was the introduction well executed? WHO WILL TEACH YOUR 
CHILD rated low here. That Lhe introduction was mislead-
ing and over-dramatic probably explains its low rating. 
The rest of the films fell into the middle range with none 
of them conspicuously high. 
Were the conclusions well executed? A GUIDANCE PROBLEM 
FOR SCHOOL AND HOME rated the lowest on this question. 
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The sound vTas indistinct and the ending was weak. Most of 
the films seemed to have weak or poor endings, as if the 
films were to no real purpose in the first place. This 
is a very interesting result along with the impression 
for the preceding question and gives us some insight into 
the weaknesses of the basic structure and continuity in 
the construction of these motion pictures. We shall dis-
cuss this further after we have dispatched the rest of the 
questions. 
Was the narrative quality good? This factor was generally 
mediocre. A GUIDANCE PROBLm~ FOR SCHOOL AND HOME was the 
lowest: OUR TEACHER, MARY DEAN was next; FEELINGS OF 
HOSTILITY, LEADERS FOR LEISURE, and A DAY IN THE LIFE OF 
A FIVE-YEAR-OLD were the highest. These latter films all 
had a strong narrative element in their nature,--a defin-
ite progression, an ir.resist.,· ble development, so to speak. 
The rest of the films were rather uniformly scattered in 
the range from low to high. 
Were the objectives of the film clear? OUR TEACHER, MARY 
DEAN was the lowest again. The rest were high except WHO 
WILL TEACH YOUR CHILD? and THE AMERICAN TEACHER, which 
were next to the lowest but still a great distance away 
from 1'MARY DE.AN 1 on the chart. 
Did the films answer curricular needs? OUR TEACIIER, MARY 
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DEAN hits a new low here. EDUCATION IS GOOD BUSINESS and 
$1000 FOR RECREATION are the next lowest but the interval 
is great as it was in the preceding question . The rest 
of the films range up to 100% with the balance on the 
mediocre side. Of co~se, this question depends on the 
curricular area for which the films were designed . ':!?he 
writer feels that the match-making was fairly appropriate 
with one or two exceptions so that the judgments are valid 
for our purposes. 
Was the motion picture the best medium for the topic? The 
general impression here is poor. Most of the evaluators 
thought that the medium was the best for the topics of the 
films but a great many did not. It \Wuld involve another 
study to determine how the reviewers who disagreed imuld 
rather have the topics developed. OUR TEACHER, MARY DEAN 
was low but she is beginning to upset our chart by being 
so poor on so many counts. A GlJ""IDANCE PROBLEM ::OR HOME 
AND SCHOOL was the next lo'\vest. 1rHE NEW \vAY '110 GREATER 
EDUCATION, LEADERS FOR LEI SURE, and PLAYTOWN, U.S .-A. were 
the highest. 
Were the films up-to-date? This is not a question of the 
production · date of tbe film but of timeliness. In the 
·opinions of the evaluators most of the films 1.vere ' up-to-
date' . The ones that rated lowest on this count were so 
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conspicuously dated in such matters as clothing styles or 
hair-dos that they become objects of laughter which did 
not help the effectiveness of their messages. ~mo I~LL 
TEP.CH YOUR CHILD? A GUIDANCE PROBLEM FOR SCHOOL AND HOME 
and LESSONS FROM THE AIR fell down in this area for these 
reasons. 
Were the films appropriate for the viewers? This question 
is almost like the one on the curricular needs but it 
differs in referring to the academic level of the students. 
The pictures were mostly for adult and college level con-
smaption. OUR TEACHER, MARY DEAN was routinely low and the 
rest of ~he pictures were high in the percentages of the 
'yes' responses. 
Were the films good sources of information? OUR TEACHER, 
MARY DEAN rated poorest here, and WHO WILL TEACH YOUR CHILD 
was the next poorest. A GUIDANCE PROBLEM FOR SCHOOL AND 
HOME was the lowest on this point. The rest of the picture 
were surprisingly high, a good many of them mn the high 80s 
or in the 90% area. 
Were the films worth while? OUR TEACHER, ~UffiY DEAN was the 
least worth while. The rest were overwhelmingly useful 
according to the chart. It is interesting to compare the 
responses to this question to the ones relating to the 
curricular need~ . . The apparent conflict of the results 
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which should seem to have a high correlation, may mean 
that the viewers derived much of value from the films out-
side the immediate curricular demands of their courses. 
Let us hope so. 
Did the films develop attitudes and understandings? They 
did, barring OUR TEACHER, MARY DEAN. They all repOl"'ted 
very favorably on this count. 
Were the films basic to the areas for which they were 
intended? There were no conspicuously low percentages to 
this question except 11MARY DEAN'. SCIENCE AND SUPERS1riTIO 
which is not a basic topic of science instruction in the 
first place, and EDUCATION IS GOOD BUSINESS, which cer-
tainly is not a basic concern of education, were the next 
to the lowest pictures above 'l~Y DEAN'. 
Did the films improve the general interest in the course 
~? The range of responses here is great. Forgetting 
OUR TEACHER, MARY DEAN, which is uniformly poor on all the 
rest of th~ questions, the lowest for this point is SCIENC 
AND SUP:ERSTTTION. The idea of the picture could have been 
developed in a much more dramatic, almost romantic way. 
$1000 FOR RECREATION was low too on this count probably 
largely because it reiterated the message from LEADERS FOR 
LEISURE, which did a _ thorough job with its message in the 
first place. CHILDREN GROWING UP WITH OTHER PEOPLE was 
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also poor, probably because it was merely a recording of 
the unrehearsed behavior with concealed cameras and it migh 
tend to discourage rather than encourage the work of the 
teacher with the age groups in the film. What a group of 
little savages they were! 
Did the film compel emotion and mental participation? 
LEADERS FOR LEISURE and LEARNING TO UNDERSTAND CHILDREN 
received the highest ratings to this question. The lowest 
was OUR TEACHER, MARY DEAN. The rest of the responses were 
scattered widely with the greatest number tending toward 
the low or middle percentages. Perhaps it was because the 
viewers were reluctant to concede that the films could 
exert such compulsion. Anyway, most of the pictures fared 
poorly on this count. 
Were the films sources of rich, vivid, satisfying experi-
ence? No, they were not. Either this is a poor question 
or the people were afraid to answer it in the affirmative. 
The low percentages are very conspicuous here. OUR TEACHER, 
MARY DEAl~ has lots of company. A GUIDANCE PROBLEM FOR 
SCHOOL AND HOME goes even lower than she. LEADERS FOR 
LEISURE is the highest but the writer is beginning to sus-
pect an irresponsible group of evaluators for this film. 
It wasn't as good or as important as the high rating it 
has received seems to make _put. PLAYTOWN, U.S.A., which 
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"WaS on the same 1 bill' with the LEADERS FOR LEI SURE also 
arouses our suspicions. A DAY IN THE LIFE OF A FIVE-YEAR-
OLD is the next highest. Just where the films should hit 
the hardest they seem to hit the least in the work they 
are supposed to be doing. 
Are the films worth purchasing by the school? THE FEELING 
OF HOSTILITY, LEADERS FOR LEISURE, A DAY IN THE LIFE OF A 
FIVE-YEAR-OLD all rated highest ·to this question. The low-
est were OUR TEACHER;·: MARY DEAN, and A GUIDANCE PROBLEM FOR 
SCHOOL AND HO~ffi. The rest were ranged in between so that 
it would be difficu+t to generalize. 
3· Suggestions for Improving Teacher-Training Films 
Taking the elements which rated the weakest on the 
chart as our guideposts for the improvement of teacher-
training films, it would seem that they needed a 'shot in 
the arm ' from beginning to end. 11hose that were poor in 
the general impressions were poor because of mediocre in-
troductions ) l ack of adequate details, mediocre narnative 
quality, sketchy topic coverage, and weak conclusions. In 
other words, they did not possess any dash or any real 
sparkle. They were not compelling and afforded no vivid, 
rich satisfying experience with a sense of realization or 
clarification in the minds of the students. They were poor 
because they verged on being pointless and using bad 
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techniques to develop their pointlessness. Even an 
instructional film on a manual operation of some sort can 
be exciting in the sense of the feeling of accomplishment 
which it provides for the viewer, even if only a vicarious 
experience. Teachers especially should be exposed to films 
which show what the profession should be not only in the 
classroom but in the community. The films were timid, 
undramatic, pedantic and generally flabby. They must come 
alive just as the teacher and the whole profession must 
come alive if they are to merit the rewards or purchase 
price they demand. It is a shame in these films for us to 
have to take what there is when it is so inadequate for the 
job to be done on an ever increasing scale. 
Another criticism of these films is that they relate 
only loosely to the specific curricular needs. Perhaps 
they try to avoid being too specialized in the interest of 
expanding their marketableness. If this is so, it is to 
betray their real strengths and usefulness. 
The films should have a more "March of Time' or 
'British Information Services' quality about them, lending 
authority, authenticity and employing skill in their artis-
tic handling and techniques. Be·yond these they should be 
less general and more specific, of course, for the teacher-
training field. Professional acting should be used in all 
staged mater·ial, not amateur - off the street or out of the 
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classroom talent. The best types of people for teachers 
should be used as teachers. Their methods, even their 
clothing, should be calculated, along with the classroom 
setting in which they perform, toward what we want in the 
near and distant future in our schools. Our main concern 
is with the future in this area of professional preparation 
and ~he films of whatever area must start in the present, 
orthe near past, and end with the implications for the 
future. This idea would strengthen the introductions by 
giving them a real orientation flavor. The narrative qual-
ity, the details, the choice of topics in the first place 
and the point they are trying to make about them, the 
meaning behind the facts being recorded on the films, all 
these would come to provide for the experiences they hope 
to achieve. First, they should have an important point 
they are trying to make. Then, they are to arrange the most 
compelling, convincing topics and details for supporting 
that point. All the other elements will then be enhanced 
and strengthened by this unity of purpose of the film. 
This is the art, and art is needed here in these teacher-
training films as it is needed in all education to make it 
worth while, living, memorable experience. We could take 
almost any of the films on the list and apply these ideas. 
The results would be striking. For example, let us take 
MPJNTAINING CLASSROOM DISCIPLINE which is rather colorless 
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and amateurish. A way to introduce this idea might be to 
show some compelling examples of the effects of lack of 
discipline on property and on the minds of students as re-
flected in their attitudes and in their inanity . The new 
conclusion would consist of the awakening in the students 
of interests, purposefulness, sense of worth, productive-
ness, constructiveness, and even creativeness. In between 
would be the steps in the transition -- firm, sound, irre-
sistible, psychologically calculated steps in the breakdown 
of the resistance to interest and accomplishment, winning 
over confidence and faith in the teacher, experiencing deep 
satisfaction in small accomplishments at !:, first, and finally 
moving the mountains of adjustment to great accomplishment. 
We might even give the picture a new title, s-ay, A BROADER 
CONCEPT OF DISCIPLINE, borrowing somewhat from BROADER 
CONCEPT OF METHOD. 
These discoveries of the inadequacies of these films, 
or what it was that made the poor films poor are in a sense 
a rediscovery. Reading through Appendix B the reader will 
find that the weaknesses the project has revealed were also 
found in the films of the various experiments conducted in 
evaluation recorded there. We should feel that we confirm 
previous discoveries, only working on a different set of 
pictures. In times as brutal and eventful and ominous as 
these, education and its materials had better come out of 
its shell, seize its job by the horns and tell its charges 
95 
in an honest, frank, straightforward way what the score 
is, and what may be in store for them whichever roads they 
decide to take. To do this, the teachers must have been 
trained in the same spirit and one of the tools which can 
help bring the world to them so they can bring it to their 
students is the enlightened use of the improved sound 
motion picture. 
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APPENDIXES 
APPENDIX A 
The following is a list of the producers of the films 
used in this project. 
Brandon Films Inc. 
200 West 57th St. 
New York 19, N.Y. 
College Film Center 
6 North Michigan Ave. 
Chicago 2, Ill. 
Columbia University Educational Film~ 
201 Alumni House 
New York 27, N.Y. 
Coronet Instructional Films 
Coronet Building 
Chicago 1, Ill. 
Educational Film Library Association, Inc. 
1600 Broadway 
New York 19, N.Y. 
Encyclopedia Britannica Films, Inc. 
1150 Wilmette Avenue 
Wilmette, Ill. 
Frith Films 
1816 North Highland Avenue 
Hollywood 28, Cal. 
General Pictures Productions, Inc. 
621 6th Avenue 
Des Moines, Iowa 
Harmon Foundation, Inc. 
Division of Visual Experiment 
140 Nassau Street 
New York City 
International Film Bureau, Inc. 
6 North Michigan Avenue 
Chicago 2, Ill. 
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Jam Handy Organization, The 
2821 East Grand Boulevard 
Detroit 11, Ill. 
Carl F. Mahnke Productions 
215 East Third Street 
Des Moines 9, Iowa 
March of Time Forum Films 
369 Lexington Avenue 
New York 17, N.Y. 
McGraw-Hill Book Co., Inc. 
Text Film Department 
330 West 42nd Street 
New York 18, N.Y. 
Ohio -state University 
Bureau of Public Relations 
Columbus, Ohio 
United World Films, Inc. 
1445 Park Avenue 
New York, N.Y. 
Vesco Film Library 
Division of the Audio-Visual Corporation 
116 Newbury Street 
Boston 16, Mass. 
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APPENDIX B 
ABOUT FILM EVALUATION 
In the early thirties there were several experimental 
studies in the use of and the effectiveness of audio-
visual aids in general and of motion pictures in particular 
in the classroom. The results of these studies place the . 
more extensive and intelligent use of the various media 
of the field of audio-visual aids on solid foundations. 
Needless to say, the adoption of audio-visual methods 
rests on the findings of these studies. Therefore, a 
brief mention of them is necessary for a fuller under-
standing of the growth of the audio-visual education field. 
Since it is not the major purpose of this project to re-
view the research in this area, but something else, built 
on the results of this work, t he mention shall be brief. 
Anyone interested in pursuing this aspect of the study 
further may consult the footnotes and the bibliography 
as beginnings in the satisfaction of his curiosity. 
Several encyclopedic studies were made at about the 
time World War II was drawing to a close. One of these 
by Al:'thur L. Long, made in 1945, was called, "Recent Ex-
perimental Investigations Dealing with Effectiveness of 
1.00 
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Audio-Visual Modes of Presentation." It brings together 
the works that were carried on in the field in the period 
between 1915 and 1930. There were also the works of Weber 
and Freeman, both at the University of Chicago, covering 
the periods of 1915 to 1930 and 1924 to 1930 respectively. 
Frank N. Freeman dealt exclusively with the silent films. 
Inc luded also are the works of Arnspiger at Columbia in 
1933, and Roulon at Harvard in the same year. Charles F. 
Hoban in his book, Motion Pictures in Education, covers his 
subject for the period between 1918 and 1937· Walter S. 
Monroe's Encyclopedia of Educational Research mentions 
Hoban's investigations again and also Edgar Dale's work in 
bringing the studies up to 1939, this latter being pub-
lished in 1941. 
A still more recent study of the researches and in-
vestigations in this area brings us up to 1944. It is by 
J. S. Kinder and significantly for us, it discusses the 
evaluation of educational films. In it the instruments 
developed by Lemler and Dickter are described. 
F. L. Devereaux, in his book, The Educational Talking 
Picture, published in 1935, describes some of the experi-
ments carried on in the early thirties, the Middlesex Ex-
periment in England, the Fox Film Experiment, Clark's 
!?Arthur L. Long, uRecent Experimental Investigations Deal-
ing with Effectiveness of Audio-Visual Modes of Presenta-
tion", Educational Administration and Supervision, February, 
1945. pp. 65-78. 
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Experiment, the ERPI Picture Experiment in Teacher Train-
ing, the Harvard Talking Picture Experiment of 1933, and 
Arnspiger's sound picture experiment in natural science :and 
musical education in 1933· These last two have already 
been alluded to. 
The point is that th~ new machine was not passing into 
service without being checked first as to its concrete con-
tribution to the learning situations. It was investigated 
and tried out scientifically first. Upon the results and 
the findings were built the firm realizations of the worth 
and the powers, and the limitations too, of the new tool. 
It would be tedious indeed to go into the description of 
each experj.mental eff'ort, to narrate its methods, tools 
and details. The results, however, since :they all pointed 
in the same direction, may well be listed to fortify the 
testimonials already given, and to encourage the confident 
modernization of methods through the visualization of the 
curriculum at whatever level. The results listed in y 
general are: 
1. Motion pictures can arouse emotions and change 
attitudes. 
2. Film forums are effective means of arousing inter-
est in community needs. 
3. Motion pictures can give new concepts about things 
outside the range of experience. 
!/What .Research Shows about Visual Aids, United States 
Department of Agriculture Extension Service, 19t~9. 
PP· 3-6, 19-30. 
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4. Motion pictures are authoritative. They can help 
people who would not respond to an instructor. 
5· They have drawing power. People will come to a 
movie who would not attend a lecture. 
6. They are valuable because they give everyone in 
successive audiences the same message. 
7. Motion pictures can teach faster than lectures 
(or slidefilms). 
8. They can teach more fully than the lecture method 
of teaching. 
9. They can reach people with less education. 
10. Teaching given by motion pictures is remembered 
longer. 
11. Color movies are superior to black and white 
movies. 
12. Movies preceded by introductory comment and 
followed by discussion are more effective. 
Although all of these statements are not of immediate con- -
cern to us, they all serve to fortify the position of films 
in education. A.s you read over the list you may come to 
realize the objectives which films accomplished in the dis-
cussion of their· applications in Appendix c. For instance, 
item 6, "They give everyone in successive audiences the 
same message", is the same as saying that they establish 
a common experiential background on which further learning 
may be built. 
Now, with the educational motion picture firmly estab-
lished for us by testimonials and experimental evidence, we 
shall proceed to investigate the possibilities of its 
:103 
effective use in the area with which we are particularly 
concerned. 
Since the motion picture can be such a powerful influ-
ence ·and tool in education, the danger of its misuse is al-
most as obvious as the strength of its intelligent use. It 
can be an influence for bad as well as for good. There are 
good films and bad ones. Bad here can mean two things, poo 
in quality or damaging in the effect on the audience. So, 
along with the problems of establishing the use of films, 
we have the add~d problem of developing discrimination in 
the use of these films. This involves a study of the most 
effective methods of using the films to avoid wasted ex-
pense, and the development of an awareness of the dangers 
involved in using bad films. When we are evaluating during 
a preview or a showing it is altogether too easy to be 
carried away. Some simple hints on the development of dis-
crimination might be in order at this point before we get 
into the problems of evaluating the qualities and uses of 
particular films. A very fine set of rules was put forth 
in a pamphlet written by the Sub-Committee on Audio-Visual 
;V 
Study of the North Central Association. 
"In order to develop discrimination, the following 
techniques may be employed by the teacher: 
1. Develop your background. Go to a lot of movies, 
!/Sub-Committee on Audio-Visual Study, "Better Teaching 
Through Audio-Visual Materials", The North Central Associa-
tion Quarterly, vol. XXIII, no. 2, October, 1948, pp.208-21.0. 
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good, bad and indifferent. 
2. Learn all you can from visits, reading, or 
interviews, about the,----, motion picture, 
industries. Who controls them? What are their 
problems? What is the place of the business man 
and the creative artist in each? What social 
problems do they create? What influence do they 
have on public opinion? 
3· -----true-to-life-ness." 
' 
(I have annotated this in this way to derive the points of 
interesy for motion pictures. The article deals with all 
sorts of aids.) This does not mean that one may become a 
one-man evaluating agency because i t ::.aeaves too much out. 
It is, however, a step in this very direction, and is more 
often than not the total evaluation situation in many 
schools. I dare say that the conscious effort to develop 
discrimination in mo4ion pictures as in radio listening 
and in television watching is all too often lacking entire-
ly. · What is lost sight of is the fact that what is seen 
effects different people differently. One teacher's dis-
criminating choice differs from another's due to their 
different backgrounds, philosophies, perspectives, inter-
ests and objectives. From this you can see the need for 
an instrument of some kind which could be used by both and 
many others too, and which would help to channel their 
judgments into paths that would be more useful to more 
people in the long run. Now we have used the word 
'instrument'. We are going to construct an evaluative 
1.05 
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instrument. We are going to evaluate films with it in the 
light of the use to which we intend to put the films. 
Evaluation is in itself a large subject in education, y 
but there are certain statements in Monroe which help to 
clarify our problems in motion picture evaluation. 
''Research on evaluation 
a) identification, definition and classification of 
the objectives of the curriculum. 
b) construction of valid, reliable and practical 
evaluation instruments. 
c) application of evaluation instruments to the 
problems of educational practice." 
It is suggested under the two methods of approaching the 
problem of evaluation: 
"a) Identifying and defining objectives 
1. analize the general purposes of a ;curriculum 
into a minimum of more or less independent 
objectives. The analysis continues to a point 
where the objectives become clear and useful 
in teaching and in appraisal because each 
objective is defined explicitly in terms of 
student behavior s representing its attainment. 
2. formulate major objectiv·es." 
The whole issue of the objectives strives to emphasize that 
they be clear, understandable objectives, as over against 
vague, not clarified ones. If they are clear, the task of 
everyone working with them, and the selection of the ma-
terials to be used in their achievement are infinitely 
!/Charles F. Hoban Jr., Focus on Learning, American Council 
on Education, Washington, D.C., 1942. p. 130. 
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simplified. 
Our approach to evaluation is clarified by Monroe. 
Our reason for doing it in this particular project is clari 
V' 
fied by Hoban , . 
"The process of' film evaluation has three functions: t 
assist the teacher in selecting materials appropriate to a 
given purpose with a given group at a given time, to pro-
vide a means by which the teacher ·can determine the degree 
to which these purposes have been achieved, and to provide 
cues for the kinds of activities that will lead to further 
development of students toward general and specific educa~ 
tional objectives." 
In scanning through the literature for the criteria of' 
evaluation for educational films, two interesting impres-
sions become apparent. One is that very little has been 
added to this realm since the days of the early experimen-
tal studies. The other is that the separate factors of 
evaluation apply almost equally to all the media of the 
audio-visual field. Both of these impressions can be fol-
lowed up by a brief study of several lists of criteria for 
the selection of audio-visual materials in general, then 
still pictures in particular--a great number of such ma-
terials having been in existence much longer than the 
motion picture. Finally, the bulk of the investigation 
will concern itself with a detailed and exhaustive search 
for the criteria of motion picture evaluation, to discover 
what may be distilled out. 
!/Charles F. Hoban Jr., Focus on Learning, American Council 
on Education, Washington, D.C., 1942. p. 130. 
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In 1935 Mildred English and Florence B. Stratemeyer 
in t he Eighth Yearbook of t he Department of Supervisors 
and Directors of Instruction of the National Education 
Association made a list of nine criteria aimed at sub-
college level materials. It might be well to insert here 
that most of such list s of criteria, even after we have 
/ 
launched into those concerned with educational films ar e 
aimed -at these levels. In attempting to evaluate materials 
for a more sophisticated academic level we must exhaust the 
possibilities of t he younger level and then attempt to find 
or presume to construct and add to the list those which 
would more adequately describe the qualities expected in 
the _higher level materials. The list of English and Strate y 
meyer is as follows: 
11The following criteria of selection of materials is 
presented as being in harmony with edicuational principles 
upon which the Year book is based. 
1. Materials should be selected in terms of their bearing 
upon experiences or problems being considered by the 
group. 
a. Selected to give fuller meaning to daily experiences. 
b. Selected for natural contribution to the development 
of the experience or situation without imposing that . 
which is unrelated. 
2. Materials should be selected to lead to an understanding 
of fundamental concepts, generalizations and principles-
!/'Mildred English and Florence B. Stratemeyer, "Selection 
and Organization of Materials of Instruction", Eighth Year-
book, Department of Supervisors and Director of Instruction 
National Education Association, 1935· pp. 129-148. 
08 
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controls based upon facts and experiences which give 
power to meet new situations. 
3· Materials selected should be within the range of under-
standing of the group--selected from real situations on 
the level of the child's understanding and in accord 
with pupil interests and needs. 
4. Materials should provide for individual differences--etc 
5· Materials should be so selec t ed and used as to help 
children to grow in self-direction in the choice and 
evaluation of materials. 
6. A check on authenticity, sensitivity to varied points of 
view and the continued search for materials to make the 
several viewpoints available, and the recognition of 
propaganda as propaganda are involved. 
7· Differentiate in the selection and organization of ma-
terials between those having permanent values and those 
concerned with temporary or passing interests. 
8. Selection should provide for variety and balance in type~ 
of materials---etc. 
g. Materials should have appropriate mechanical make-up -
a. Clearness and conciseness and interest value. 
b. Attractiveness and usableness. 
c. Mechanical durability and suitability. 
d. Proper methods of emphasizing important phases of 
the work. 
e. Convenience. 
A helpful article appeared in the Educational Screen 
magazine in April, 1937 by J. H. White. It repeats in 
slightly different words the items of the previous article, 
but it also brings in a few items of 'art' which advances 
a few steps in the direction of the level of sophistication 
109 
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we hope to achieve. 
"Art in visual education must be _the standard of merit ~, 
Slides and prints must not only depict works of art, they 
must be works of art." 
"Selection of teaching materials must be made in gen-
eral on the basis of their contribution to the understand-
ings, attitudes, skills, etc., which have been set as the 
objectives of instruction, on their appropriateness to the 
needs of the age, grade, and mental ability levels of the 
pupils, and on the basis of their technical and mechanical 
qualities which make them good sources of learning." 
To jump to 1948 and to a pamphlet of the Committee on 
Audio-Visual Study of the North Central Association, we 
have a list of general criteria in the form of questions 
which the materials must answer if they are to be con-
sidered acceptable. This organization has already been 
y' 
quoted a few pages back. 
"1. Is the audio-visual aid authentic in its content or 
appearance? 
2. Is it up-to-date? 
3· Do its objectives fit the lesson at hand? 
4. Is it understandable to the grade level in which it 
is to .. De used? 
5· Is it within the interest area of the students or 
related to it? 
6. Can it be secured at the time when it fits well with 
the lesson? 
7. Is it reasonably economical? 
!/James Henry White, "China•s Life and Culture-Visualized", 
Educational Screen, April, 1937· pp. 118-119. 
g/Sub-Committee on Audio-Visual Study, "Better Teaching 
Through Audio-Visual Materials", The North Central Associa-
tion Quarterly, vol. XXIII, no. 2, Oc tober,l948 . pp.202-203 .. 
8. Is there any danger involved in its utilization?" 
Then in 1949, L. c. Larson in the Forty Eighth Yearboo~ 
of the National Society for the Study of Education states 
what it takes for teaching materials to be good and to be y 
effective. 
"Teaching materials are good if reacting to them re-
sults in rapid and permanent student growth in the direction 
of the instructional objectives." 
"Teaching materials, to be effective, shall serve one 
or more of the following purposes: develop new interests; 
stimulate further activity; provide information; serve as 
an i ntroduction or a review; and develop attitudes, appre-
ciations and understandings." 
To come a little closer to the core of the problem in 
our attempt to exhaust the field and gain perspective, we 
find a couple of interesting sets of criteria dealing wi th 
still pictures. Since motion pictures are, after all, 
I 
pictures, these lists might prove helpful. / 'Way back in 
1931, Alfred w. Abrams, in the New York State Education y 
magazine suggested the following: 
"If desirable results are to be obtained, pictures 
(still) must have certain characteristics. Some of these 
fo l low: 
1. Truthfulness. 
2. Authenticity--data. 
1/"Selecting Audio-Visual Materials", Proceedings of the 
Fifth Annual Visual Education Institute, University of 
~sconsin, 1947. pp. 28-41, or .pp. 215-216 in the Yearbook. 
g/Alfred w. Abrams, "Standards for the Selection of 
Pictures", New York State Education, 19:281-3. December, 
1931. 
3. Quality. The quality of the picture, as well as 
the idea which it . expresses, is important if the 
picture is to be of the greatest educational value. 
4. Significance. A picture may contribute much or it 
may be of very small · c.onsequence. A loss of time 
is involved in the use of insignificant pictures. 
5· Attractiveness. 
pleasing manner. 
merit." 
Facts should be presented in a 
The picture should have pictorial 
In 1935 there appeared an article in the October y 
Educational Screen by Lelia Trolinger. 
"----. There was general agreement that the scale (rating 
scale) should be divided into two parts, technical and 
instructional. 
Technical ~uality 
A Picture Should Be: 
Artistic 
Clear and Definite 
Free from Blemishes 
Of Practical Size 
Properly Colored 
Instructional Quality 
Truthful 
.Authentic 
Relevant 
Significant 
Stimulative 
Suggestive of Size 
Before we proceed with the motion picture criteria, let 
us distill what we have so far. I think we will find that 
our list is almost complete except for certain technical 
!/Lelia Trolinger, "Characteristics in Still Pictures for 
Instructional Use in the Classroom", Educational Screen, 
14:217-19, October, 1935· 
elements peculiar to the motion picture medium. The con-
tributions of English, White, The Committee on Audio-
Visual Study, Larson, Abrams and Trolinger boil down to 
something like this: 
The aid should be: 
1. Authentic--from reliable sources. 
2. Truthful--not biased on •touched up 1 • 
3· Significant--Both to the student and to the topic being 
studied. One reinforces the other. 
4. Of good quality--This includes several considerations 
such as: 
Clearness and definiteness 
Attractiveness 
Freedom from blemishes 
Artistic, work of art 
Proper coloring. 
5· Interesting--leading to the development of new inter-
ests; stimulating activity. 
6. Informative--good source of information. 
7· Understandable--at the age, grade and mental level of 
the students. 
8. Well oriented--contributing to understandings, attitudes 
skills, appreciations, leading students toward the path 
of self-direction. 
This list of criteria, derived from lists used in the eval~ 
ation of audio-visual materials in general and still pic-
tures, is the beginning of the list for the evaluation of 
motion pictures. The writer has not included all the items 
on all the previous lists because some did not seem to 
apply to the medium, such as the general audio-visual 
1.1.3 
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methods principle, 'use a variety of materials'. Others, 
such as accessibility, economy, and ease of use, while they 
are factors controlling the actual use of the medium, do 
not control the evaluation of it or the influence it will 
have on learning. The expression, 'well oriented' is used 
to clump all the qualities listed after it. We have made 
goqd use of this term in Appendix C, and it may be well to 
remember that some of the films we have approached in this 
project have been of the orientation type. With all this 
in mind we shall now attack the realm of motion picture 
evaluation and attempt to distill the ;.estimates of what it 
takes to be a good movie and add what we find onto the list 
we already possess, reinforce it, or alter it as the subse-
quent study suggests. 
Again a name and a date are significant. Edgar Dale 
in 1934 published an article in the Thirteenth Yearbook of 
the Department of Elementary School Principals of the N.E.A 
which, although not the first stab at evaluating classroom 
motion pictures, is probably the most comprehensive and 
fundamental of these earl_y efforts. It is a good one to 
use as a point of departure and one on which to hang subse-
quent findings. His criteria follows. 
y 
!/Edgar Dale, 11 Standards for the Selection of Classroom 
Motion Pictures", Thirteent h Yearbook, Department of 
Elementary School Principals, N.E.A., the Association, 
Washington, D. C., 1934. 13:344-8. 
"I. Do the films harmonize with the objectives of the 
school? 
1. Are visual aids necessary in attaining the ob-
jectives? 
2. If aids are necessary, what type shall be used? 
a. The motion picture is dynamic; it shows 
processes, development and change. 
II. Is the material in the film accurate? 
III. Are the films satisfactory from a technical point of 
view? 
1. Sharp definition is essential. 
2. Most scenes should be taken in close-ups. 
3. The acting of characters who are introduced into 
the picture must be effective. 
4. The photography should be steady. 
5· All scenes in the picture should reflect good 
composition. 
6. The animated drawings used in the classroom 
should show careful planning and skilful rendering. 
IV. Will the films be satisfactorj_ly understood by the 
pupils? 
1. Titles and vocabulary. 
2. Length of the film. 
3. Simple, unified and coherent organization. 
a. Types of sequence. 
lll Chronological. 2 From familiar to unfamiliar. 3 Tracing development as in a factory. 4 Casual. b. Transitions should be smoothly developed. 
c. Nothing should obscure the central idea of 
the film. 
v. Will the cost and the total number of showings 
utilized make films desirable investments? 
VI. Will the teachers use the films?" 
The term 'fundamental' was used because Mr. Dale asked 
whether visual aids are necessary in the first place to 
achieve the curricular objectives. Then he considers 
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which aids might be the best if it is decided that they are 
necessary. Finally, granting that the motion pictu1 .. e could 
do a good job toward achieving the objectives, he swings 
into the discussion of the factors of the film which would 
render it suitable. With this exc~rpt as an ·anchor, we 
next approach the work of Rand and Lewis, appearing in 1937. 
A whole book called, Film and School: a handbook in motion-
!/ . 
picture evaluation, leaves little to be asked. It would 
be senseless to include the ten pages of score sheets here. 
They can be found and referred to, if the reader wishes, on 
pages 126-136 of the book. The article considers films 
from all possible aspects--entertainment value, social valu 
story, plot and structure, direction, acting, photography, 
lighting, settings, costumes, make-up, properties, dialogue 
music, and sound effects, casting, appropriateness of name, 
etc. It goes far beyond the educational film as it exists 
today. 
It would seem that the foregoing would answer all the 
questions before they were asked. However, we are still 
confronted with the task of boiling down, distilling, and 
arriving at a form which answers our specific needs. The 
next article brings us back to the educational area, and 
besides requiring the usual qualifications, asks one or two 
i/Rand and Lewis, Film and School: a handbook in motion-
.-PPc.t.ur.e ... evaluation, D. Appleton-Century Company, New York. 
1937· 
:l6 
y 
others which are important. 
"In selecting motion pictures for purchase and use in 
our schools, it will be helpful to ask and answer questions 
such as the following: 
1. Is the film basic teaching material? Is it 
authentic? 
2. ----suitable length? 
3. Does the film incorporate teaching qualities that 
reflect the laws of learning: readiness, repetition, 
and effect? 
4. Does it motivate· activities? 
5· ----proper age level? 
6. Is the action in the film such that the pupils will 
11live 11 through these experiences with the actors? 
7· Are photographic quality and sound good? 
8. Will the film actually help build desirable atti-
tudes and help develop abilities?" 
The writer thinks question 16 1 is very important, as are 
all questions relating to potential influences on subse-
quent behavior. It involves an emotional element, an 
emotional identification which is quite subtle and very 
important for the purposes of this study. Not only must 
acting be good and authentic, but also there must be the 
possibility for the student to identify himself with the 
actor if there is to be any experiential realization on his 
part. For the purposes of vocational or professional 
choices of the students this is perhaps the most important 
single factor of the films, for unless the student can work 
himself into the attitude and the ph[losophy of the person 
on the screen, there will be little transfer of this type 
of learning. There is no sympathy established, no feeling, 
!/ , The Audio-Visual Way, State Department 
of EducationA Bulletin No. 22B, Tallahassee, Florida. 
January, 194~. p. 51. 
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no emotional bond of the type ·which often makes one's 
future clear through these experiences with one who is wher 
the student one day hopes to be. 
Another very early article (1933) points with remark-
able awareness to certain subtle factors which can influ-
ence the effectiveness of the film. It is by ~nspiger, 
11 
and states: 
"The most important elements of composition in pro-
ducing an effective educational sound film seem to be, from 
the data available, the proper integration of audio-visual 
elements, a generous use of the "close-up" focal length, 
excellent lighting of scenes, and a judicious use of 
repetition. 11 
Although it couldn't comment on such newer elements as 
color and three-dimensional sound in 1933, it suggests 
certain devices which have implications for fortifying what 
was said in connection with the immediately preceeding list 
Close-up shots are essential for psychological identifica-
tion. Length of the scenes can make or break a film. Of 
course, repetition is as important in education as it is in 
advertising. 
To change our point of view for a moment from the 
qualifica.tions which a film should fulfill to certain 
things which a viewer or an evaluator should keep in mind, 
recommended as such (all the criteria are just this, of 
course, but are not so stated as specific functions of the 
!/v.c. Arnspiger, Measuring the Effectiveness of Sound 
Films as Teaching Aids, Bureau of Publications, Teachers 
College, Columbia University, New York. 1933· p. 78. 
~t18 
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evaluator), we have in Devereux the following excerpts. 
In these are included qualities to watch for in estimating 
the picture. They appeared in 1935· 
"Objectives. ----- It is important also to enalize the 
objectives in terms of their validity: whether they deal 
with problem~ genuine to the learner and whether they are 
acceptable for the grade for which they have been designed. 
As regards scope, the objectives which the picture aims to 
achieve should be broad enough to insure a rich learning 
experience." 
"Content. ----. It is well, therefore, to study the pic-
ture continuity before projection, in order to become ac-
quainted with the range of content which has been organized 
for presentation in the sound picture. 
The content of the sound picture should be adapted to 
the objectives, to representative courses of study, and to 
the medium itself. All the materials of the picture must 
contribute to the attainment of the objectives. Any part 
which detracts f om unity, or which weakens the emphasis 
on important concepts must be considered extraneous." 
11The receiver will wish to be satisfied as to the 
accuracy of the subject matter presented (authenticity).---
" ----. The reviewer should ask himself, therefore, 
when reviewing this point (the ability of the sound picture 
to feature important elements in a carefully determined 
sequence), whether or not the subject matter includes all 
the important ideas necessary for a proper understanding of 
the predetermined objectives. Completeness also requires 
an adequate number of subtopics illuminating the major con-
cepts of the picture." 
Then we come back to the film itself. 
·"Development of content. It is important that the method 
of treatment should provide a unified, understandable, and 
forceful presentation." 
"The introduction of the educati.onal talking picture 
merits special consideration since it helps to mold the 
!/F. L. Devereux, The Educational Talking Picture, The 
University of Chicago Press, Chicago, Ill., 1935· 
pp. 42-49. . 
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attitudes with which the observer views the whole picture. 
Here the purposes of the picture should be clearly set 
forth, so that he starts with some idea of the general 
pattern, etc." 
"The conclusion is also important. It provides the 
opportunity for recapitulation and it may indicate or 
stimulate desirable further learning." 
"----. Between the introduction and the conslusion-
proper SQquence of thought dictates that each concept fit 
naturally with that which precedes and that which follows. 
Each scene builds a new idea or is an expansion of a pre-
ceding idea, unfolding the general theme of the picture. 
There must also be smooth transition." 
"Materials ought to be dramatic in their order of im-
portance and the dramatic qualities of the entire picture 
should sustain, rather than detract from interest inxhe 
instructional elements." 
"Technical audio-visual elements-
"---- Now that the student has become used to a 
high standard of technical· excellence in theatrical pic-
tures, anything below the same standard in the elementary 
school film may invite his ridicule." 
"Naturally, every actor ought to be well qualified 
with respect to technical ability. In the case of pictures 
which feature principals who are expert in field$ other 
than acting, such as teacher-training pictures, this 
standard may be considered as achieved if the picture suc-
cessfully reflects their personalities. The teachers who 
appear in talking pictures should represent the best teach-
ing qualities. Quality of speaker's voice is such an im-
portant feature that it should be given special considera-
tion . in judging a picture. It should be clear and natural 
as well as convincing, pleasing and not over-dramatic. The 
use of accurate English should be an·.- unvarying standard." 
Devereux, along with Rand and Lewis, includes in the 
back of the book, on pages 204-210, a long check list which 
covers under separate headings, such topics as: objectives, 
content, development of content, technical audio-visual 
~­~ .i(ll~) 
elements, contributions to other curricular materials and 
the overview of general effectiveness. Again it is so ex-
haustive and long that it would be impractical to include 
it here, and it, for the most part, reiterates in de:tail 
what has already been derived. It is aimed at educational 
films from a technical point of view and primarily at the 
sub-college levels. "Materials ought to be dramatic----. 11 , 
could be clumped with the artistic considerations mentioned 
earlier, for they are one and the same. They involve em-
IC 
phasis, interpretation, and emotion in films, and this one 
of the areas we are trying to explore. 
Another approach to motion picture evaluation i s to 
contrast good and bad characteristics, the desirable vs. 
the undesirable. Donald c. Doane does this in a series of 
articles appearing in the Educational Screen magazine from 
September to December, 1936. His list of desirable ~nd un-
desirable characteristics of educational films follows. 1/ 
"After studying the results of previous experim~nts, 
Doane arrived at the following summarization of the desir-
able and undesirable characteristics of educational films. 
Desirable characteristics: 
1. Correlation with and integration into the usual 
course of study for the subject and grade intended. 
2. Limitation to presentation of facts. 
3· Provision for future activity challenging future 
thought. 
YDonald C. Doane, "What Makes a Good Educational Film?" 
Educational Screen, Sept.-Dec., 1936. pp. 203-206, 239-241, 
271-273, and 305-307. 
c.\1~· 
LJ.A:'I 
4. The best possible degree of technical perfection. 
5· In general limiting the length to one reel at most . 
Undesirable characteristics: 
1. Presentation of material which can be presented 
otherwise, either by an identical presentation or 
equally effectively in another way. 
2. Material familiar to the pupils for which the film 
is intended. 
3· Aims to create attitudes or to influence behavior, 
or the presentation of general ideas. 
4. An excess of titles or pictures not involving 
motion. 
5· An excess of maps, tables, and non-moving diagrams. 
6. Teaching how to perform an activity (e.g. a labora-
tory experiment). 
7. Sound accompanyment consisting of a lecture only. " 
"The following are criticisms which have been directed 
against educational films. In general, these are not backec 
by experimental proof. 
1. Film too long. 
2. Topics too large or broad. 
a. Attempt to cover too much subject matter in a 
short time. 
b. Sequence and mode of attack predetermined. 
c. Attempt to be self-sufficient, replacing 
teacher, books, demonstrations, etc. 
3. Not adapted to the pupil psychologically. 
a. Not suited to the age level of the pupil. 
b. Child's interpretation not considered. 
4. Subject of the film poor. 
a. Could be better presented otherwise. 
b. Subject not wo~thy of place in curriculum. 
c. Pupils not interested in subject. 
d. No conscious appeal to a specific learning, 
e.g. skills, ideas, attitudes, facts, insights 
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5. Unity of subject matter lacking. 
·a. Remotely related material added to complete 
the rool. 
b. No Continuity. 
c. Absence of main problem about which all scenes 
or minor problems revolve. 
d. Minor points not subordinated to main points. 
e. Main problem not vital, gripping, interesting 
or appealing to curiosity. 
6. Not challenging to further thought. 
7· 
a. Pouring instruction, not pulling ideas out. 
Poor 
a. 
b. 
c . 
d. 
e. 
f. 
g . 
subject matter. 
Inaccurate. 
Unusual matter presented as typical . 
Figures on films are seldom remembered. 
Too many pictures not involving motion. 
Presence of details much better presented 
otherwise. · 
Visual experience familiar to pupils. 
Moving pictures when still pictures would 
serve as well. 
8. Mechanical details of the film poor. 
a. Scenes are too short and fugitive . 
b. Poor proportioning of parts of pictures. 
c. Technically poor. 
d. Mechanical mode of presentation poor. 
9. No supplementary material supplied; e.g., teachers ' 
guides." 
These are levelled primarily at instructional films, but 
there are a few new factors which may be usable. Item 1 2 1 
under 'Desirable characteristics ' , "Limitation to the 
presentation of facts", might sound strange as a desirable 
characteristic, implying no attempt to interpret those 
facts on the part -of the film. If you think this through 
a little further, the writer thinks you will find that it 
is fundamentally enlightened. "Truth is stranger .than 
fiction", if you consider ' fiction ' as the interpretation 
1.23 
of truth. What is true about facts for .one person, his 
interpretation of ·. those facts, is fiction, or untrue to 
another. The straight presentation of facts is, therefore, 
an important criterion for films. It stands the chance of 
meaning more to more people than if the film presumes to 
not only present the facts, but also to interpret them. 
Meaning can be implied through a controlled presentation 
of facts, as is Jthe case in, all true art (implication, 
not dictation), but as long as facts are stuck to, there 
can be no cry of propaganda or bias, even if contrasting 
facts are left out. The film may deal in half-truths but 
it cannot be accused of lying. Our beautiful illusions 
about life are probably just this type of use of facts. 
Of course this type of presentation is dangerous for age 
levels not previously exposed to much implication. The 
student must know that other facts exist and this controll~ 
presentation of facts resolves itself into a sort of em-
phasis of certain aspects of a total situation. As such 
the writer thinks it is justified. 
Item 13 1 under 'Undesirable characteristics', is a 
puzzle~ The writer thought education was partially for 
the purpose of, not creating, but at least influencing 
attitudes and behavior along socially acceptable lines. 
Why this function of educational motion pictures should be 
considered as undesirable is confusing. Also the presenta-
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tion of general ideas is 1undesirable 1 • I don't know but 
this author fails to ,realize the true potentialities of the 
medium when he says things like this. These are the very 
things we are driving at and trying to exploit through the 
medium of the motion picture. · Possibly these points need 
further investigation. 
One item under 'criticisms• leads us into the next 
topic. It is number 19 1 , "No supplementary material sup-
plied; e.g. teachers• guides." We could not consider the 
evaluation of these films complete without a consideration 
of the material which accompanies them. Devereux gives a 
y' 
good description of what a film guide should be. It is an 
accompanyment---
11-----which presents a complete; flexible and illumi-
nating body of instructional materials so rich in content 
that it could serve as the foundation for a talking 
picture-----." 
"----- A good talking picture is made still more 
useful by an excellent study guide since the latter reveals 
in the objectives, method, and content which it outlines 
for the unit, the contribution of the picture in a variety 
of learning situations. Therefore; the reviewer should 
evaluate the study guide not only for the light it sheds 
upon the picture, but for the way it aids in securing maxi-
mum learning from the talking picture unit of work." 
A study of study guides is a large project in itself so I 
will merely mention it in passing. 
With an article by !'4. R. Brunstetter on "Selecting 
i/F.L. Devereux, The Educational Talking Picture, The 
University of Chicago Press, Chicago, Ill., 1935· 
p. 50-51. 
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Educational Talking Pictures", appearing in School Execu-
tive magazine for August, 1935, we have an important 
realization bearj_ng directly on our problem. It challenges: 
1 
"A film library should be made up of excellent films". 
"Even with an appraisal form the rating is still more 
or less subjective. Therefore, the rating should represent 
the combined opinion of several skilled. reviewers, using a 
common set of standards. The film should be projected 
several times, so that the reviewers may know thoroughly 
the objectives of the film, the content, and the method 
of treatment. 
The work should be done with specific uses and pur-
poses for the film clearly in mind.--,;."· 
"The following appraisal form is that used by. a pro-
ducer in this field to guide the various steps in produc-
tion and to evaluate the finished product. On each item 
the film is to be rated as excellent, good, fair, poor, or 
objectionable. 
Appraisal Form for Educational Talking Pictures. 
I. Objectives of the Picture 
A. Clearness 
B. Validity 
C. Scope 
II. Content of the Piqture 
A. Appropriateness 
B. Accuracy of Content 
c. Thoroughness of Content 
III. Development of Content 
A. Development for Unity 
B. Development for Understanding 
c. Development for Emphasis 
IV. Technical Audio-V~sual Elements . 
A. Treatment of Pictorial Material 
B. Treatment of Sound Material 
c. Cast 
!/M.R. Brtmstetter, "Selecting Educational Talking Pictures 
School Executive Magazine, August 1935, 54:364-5. 
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v. Contributions to Other Curriculum Materials 
A. Contributions to the Same Field 
B. Contributions to Related Fields 
VI. Overview of General Effectiveness 
A. Educational Values 
B. Artistic Values 
General Rating." 
Realizing that evaluation is highly subjective even 
in the presence of a frame of reference, it is sought to 
remedy this by providing a group of reviewers using the 
same form. It is an attempt to standardize the subjectiv-
ity. For a picture of a skilled reviewer the writer refers 
the reader back to the excerpt on developing discrimination 
at the beginning of the present section. 11 The film should 
be projected several times." Possibly this means one shoul( 
develop contempt for it, the 'familiarity breeds contempt' 
idea, but the write~ doesn't think so. This is a good ide~ 
for by being familiar with some phases of the ;·phases of the 
picture from previous showings, one is able to concentrate 
on the other phases at each subsequent appearance of the 
film on the screen. One doesn't really see the same things 
over and over again, but different things each time. This 
is probably what is meant by a skilled reviewer, a person 
who has trained himself to do this. Several showings 
avoid lots of headaches from trying to see too much at one 
showing and only half seeing as a result. 
The production appraisal form is interesting. It 
approaches the problem from the other direction. It is 
well intentioned and useful. Anything faulty with the 
form may be blamed on ultimate consumers because they are 
the ones setting the standards. Producers are not going 
to do what is not demanded or made known to them. They 
are not totally to blame if their material is poor. They 
cannot afford to supply what is not really demanded. Even 
so the form is very comprehensive and strict. It is aware 
of educational needs and the writer imagines that it is 
much stricter than most educators would be in their demands. 
aware as we are of the lag between methods used and the 
possibilities of new, richer, more efficient methods as 
preached in more progressive educational institutions. 
The form is functional. It avoids any hint of docu-
mentary or emotional elements. It calculates closely, 
eliminates spontaniety and, on the whole, would produce an 
effective instructional device. But there is something 
missing as there is in all such check lists. Anything so 
calculated ceases to be fascinating, artistic, or dramatic. 
In this list we recognize so many of the factors with whic~ 
we are already acquainted, but there is nothing added. HoJ 
can viewers of these works be enchanted when the producers 
have ceased to be? 
With Charles F. Hoban's article "Something ~rong with 
Films in General Education", appearing in the Educational 
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Screen of April, 1938, we come a little closer to the reali 
zation we seek. He recognizes that , "The secret of success 
is to anticipate needs and to supply them." This apprecia-
tion goes very deep. It by-passes teachers who themselves 
don't realize this essential element of education. It can 
so easily be one jump ahead of the pupils in their self-
knowledge, and it may be the key to unlock the elements we 
are trying to evaluate. Does the film satisfy needs as 
they exist at the age, grade and mental level with which 
we are here concerned? This is the most challenging, 
withering question of all. Let's look at Hoban's list of y 
criteria. 
"------. Six criteria by which educational films of 
this type (integrating science for example with life) can 
be produced and used: 
1. They must be related to the needs of the students and 
of society. 
2. They must contribute to specific behavioral objectives 
and these objectives are necessarily multiple and inter-
related. 
3. They must be dr.am.atized in a setting of human, social 
and contemporary significance. 
4. They must be oriented in a functional rather than an ab-
stract approach. 
5. They must be constructed to appeal not only to the 
intellectual processes but to the affective and conative 
processes, i.e., to the ideas, emotionals, <.and motiva-
tion of human behavior. 
yc.F. Hoban, Jr., "Something Wrong with Films in General 
Education", Educational Screen, April, 1938. pp. 115-116. 
--develop critical thinking. 
They are a less emotional paraphrasing of some of Hoban's 
items plus some with a high school application. They are 
for the most part a rephrasing of what has already been y 
said several times. 
"General effectiveness can be evaluated only in terms 
of the total picture, not in terms of a summation of indivi~ 
dual items."----." General effectiveness is revealed in the · 
picture's contribution to immediate learnings, in its suc-
cess in compelling emotional and mental participation, and 
in the extent to which it encourages the learner to dis-
cover more about the subject." 
"The observer ought to be conscious of a vivid, rich 
and satisfying experience." 
With this section as a foundation we should be able to 
construct a form for use in the project of the Handbook. 
For the final results of the process of distillation see 
the Film Evaluation Sheet accompanying the Data Sheets for 
each film. The writer feels _that you will be able to recog 
nize the questions from having read this section in -_the 
appendix. 
!/Devereaux, p. 50. 
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6. They must be developed in conformity with the hypotheses 
of learning that are generally accepted by psychologists 
are validated in common schoolroom experience." 
In this brief list we have the core of our problem. Fibns 
must be related to needs, contribute to behavioral objec-
tives, dramatized in a setting of human, social and contem-
porary significance, appeal to affective, conative pro-
cesses,--" etc. To hold films up to such a screening would 
certainly separate the grain from the chaff. Of course, 
instructional films would be safe. They don't pretend to 
reach this high, but how effectiye they too would be if 
they did try, or how unnecessary they might become if other 
films did. 
Of course the value of the film is really in the 
things which result from its use. A list of outcomes was 
suggested by Reginald Bell, Leo Cain, and Lillian Lamoreaux 
in connection with work done with films in the schools of 
Santa Barbara, California, in 1941. Films should: 
y 
1. Stimulate interest and activity. 
2. Help maintain and improve general ·interest in school wor1 
3. Are motion pictures in the classroom a good source of 
information? · 
4. 
5. Stimulate questions and additional problems in the minds 
of students. 
YReginala Bell~- Leo F. Cain, Lillian A. Lamoreaux, et. al., 
Motion Pictures in the Modern Curriculum: A Report on the 
Use of F:Iilms ' inc, the Santa Barbara Schools, American Council 
on Education, Washington, D.C., 1941. p. 87. 
APPENDIX C 
ABOUT EDUCATIONAL FILMS AT THE COLLEGE LEVEL 
World War II changed so many things at so many levels 
that I think there is the tendency toward the attitude 
that nothing before the War was or could have been any 
good. The writer had this feeling regarding educational 
bibliographies for better or worse . How could we have 
known anything then? We hadn't been through the War yet. 
Perhaps this is a narrow viewpoi nt but perhaps it is sound 
t oo, to some extent. To us who grew up in the generation 
which did _the fighting, it seemed that we always had 
nothing to look forward to but the time when the storm 
would break. It was building up as far back as the writer 
can remember, and when it finally did break, and was over, 
it was almost like being reborn, with no idea as to what 
to do next. 
However, it was other generations doing the teaching 
while we were growing up. It was other generations writin 
the books and performing the experiments in education whic 
later came to ·. serve the cause of the War so well. So the 
myth of the war wisdom may be partially exploded by the 
realization that work was being done and the seeds had 
been planted for streamlining educational methods and 
catching up with the rapidly moving times, as far back as 
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1929 and even earlier, before the market had crashed and 
before the storm troopers were goose-stepping in the 
Nurmberg Stadium. 
There were realizations back in those dark ages which 
were growing into what we expound today in educational 
methods. Some of these things are as old as learning it-
self and have merely been rediscovered. Others have grown 
out of factors unique to our .times and involve the new 
electronics, electricity and advanced physical principles 
along with the contributions from the many other scientific 
areas of inquiry. The audio-visual education field would 
be pretty bare, but not non-existant, if it weren't for the 
motion picture, the radio, television, the recording and 
playback equipment, and all other projection equipment, 
devices and materials which it includes. Today, the field 
is far from bare. As a matter of fact one might almost 
say that there is too much in it. And the quality of what 
is available is often questionable. Quality is one of the 
things we are attempting to guage in this project in a spe-
cial area of these resources. Perhaps in the results of 
this study there may be some carry~over value into other 
areas of the field, either in the method of investigation 
or the awareness of the evaluative criteria developed. 
To arrive at a basic philosophy.in the use of the 
wealth of audio-visual materials in general, and keeping 
always in mind the educational motion picture in particular 
it is profitable to go back to the works of the pioneers 
in the field. Many of these people were twenty years ago 
and continue to be today the leaders and the pioneers in 
the ever-growing audio-visual education areas. Signifi-
cantly enough we can take our keynote from an early work 
of Edgar Dale and his associates, Charles F. Hoban, Frank y 
N. Freeman, and Etta Schneider. 
"An instructor in an institution of higher learning 
would .have to plan as follows for the use of visual aids: 
What are the essential concrete experiences required 
for the understanding of the subject and each topic or 
phase of the subject? Which of these necessary preliminary 
experiences is the student likely to have had? (The solu-
tion of this problem is, of course, complicated by the 
adversity of experience which the students have had. Not 
only their leveryday experience but their education has 
differed enormously. Some have travelled widely, some not 
at all. In this case, try to strike a medium and, if nec-
essary, provide too much rather than too little founda-
tional experience.) What would be the best method of 
supplying the necessary experience? Which visual aid 
would help to achieve the objectives, as determined by the 
criteria of suitability, economy, ease of handling? Has 
the material been prepared and organized for college use?" 
From this excerpt we are able to see that the primary pur-
pose for the use of the aids in general is to establish a 
fund of common experiential background out of which common 
learnings may proceed for the indi~iduals in a group of 
learners. The aids are so broad and inclusive that they 
YEdgar Da~e, Fannie w·. Dunn, Charles F. Hoban, and Etta 
Schneider, Motion Picture in Education: A Summary of the 
Literature, H. H. Wilson Co., New York, 1937· Part II, 
chap. V, p. 231. ~- Some Principles on the Use of Visual 
Methods in Higher Education", Educational Screen, vol. VIII: 
100-1, 135-6, April, May, 1929. · 
are able to provide for all degrees of experiential realiza 
tion, from the most subtle and abstract to the most con-
crete and real, in some cases providing the real experi-
ences themselves, as on field trips and in laboratory and 
shop work. The ideal learning situation hinges on the use 
of real experiences, but since life is so short and there 
is so much to experience, no one person could hope to do it 
all. He may, nevertheless, receive a spattering of useful, 
meaningful impressions, either out of a plan or out of 
random dipping in here and there, exploring, as it were. 
The motion picture is one of the most useful, powerful and 
effecting media for the achievement of the objective of 
establishing experiential background on which useful, 
meaningful learning may be built. 
In support of this use of motion pictures, the writer 
wishes to mention three important instances in which the 
medium was used in just this way. The term used is 
'orientation'. This expression is of particular interest 
to us who were exposed to the 11Why We Fight" series in the 
Armed Forces, so the term is nothing new. The first was 
y' 
recorded in 1930. 
"The course in Manufacturing Industry, of the Depart-
ment of Management, School of Commerce, New York University 
is an orientation course for the freshman who intends to 
!/Ibid. p. 233 ff. J.G. Glover,(Department of Management, 
New York University), "Use of Motion Pictures in Business 
Courses", Educational Screen, IX: 104-5, April, 1930. 
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make business his life's work. The purpose of the course 
is to acquaint the student with the important manufacto-
ries of the United States and to bring out the character-
istics of the various industries. It gives a desirable 
cultural background, pictures the sociological surroundings 
of the worker and broadens the student's viewpoint. 
The class meets for two one-hour periods a week. Thre 
reels are shown in forty minutes. In the remaining time 
there is either discussion, or a speaker from the indus-
trial plant shown in the film, who may describe problems 
of management." 
"The textbook of the course is, Century of Industrial 
Progress, by F.W. Wile. A chapter is assigned each week 
and the films are chosen to supplement the text. This com 
bination affords the student an unexcelled opportunity to 
appreciate the development of each industry, and the 
present day methods of mass production. Such a course 
should help the students in deciding the field of business 
which interests them most!'. 
While the films in this case are used to 'supplement the 
text', in a larger sense they are used to supplement life. 
This has already been sa:id a l ittle differently earlier . 
Here films are used to orient students and to help them 
to make the decis::Lons which will affect the subsequent 
courses of their lives. What can be more important to an 
individual than this sort of j_ndluence? What sort of help 
can be more important to the individual and to the group 
in which he resides? 
The second instance is more general and has wider 
application but it remains the same in the purposes it 
;V 
aims to achieve. It was written in 1933. 
!/Ibid. p.232. Robert Maynard Hutchins, President of the 
University of Chicago) 11 The New Tool", American Schola.rJ 
March, 1933, pp. 241-3 • . 
11 The new Educational plan for the University of 
Chicago proposes to offer general orientation courses for 
freshmen and sophomores, which will be used as the basis 
for intelligent specialization in the last two years of 
college. In order to achieve this purpose on a large scale 
with a minimum of expenditure for laboratory equipment, a 
project for producing some 80 educational talking pictures 
in collaboration with ERPI Picture Consultants, Inc., was 
worked out. This method is supposed to be best suited for 
laboratory instruction to large classes, in the physical, 
natural, and social sciences. 
These films do not attempt to jazz up education, but 
to discover the best subjects to be treated in films-----. 11 
Again the word 1orientation 1 is used. A project involving 
1 some 80 educational talking pictures" certainly is ambi-
tious. Even in 1933, not very long after the talking 
picture became common, education at the University of 
ChicagO was 1on the ball 1 • These movies were so effective 
that they were reprinted many times and some of them are 
still used all over the country as the next article shall 
confirm. 
In 1935 Colgate University at Hamilton, N.Y. was using 
pictures in a 'Physical Science Survey Course ', to 1orient y 
freshmeni" in the fields of--- 1 • 
"The Physical Science Survey course is designed to 
orient freshmen in the fields of astronomy, chemistry, 
geology and physics. Through an introduction to these 
sciences, it aims to give a definite conception of the 
physical world, some appreciation of the scientific method, 
and the part it has had in the intellectual life of the 
race~ and the contribution of the physical sciences to the 
solution of some contemporary problems. It is a logically 
developed course in the physical sciences, rather than a 
!/Ibid. p. 233. John s. Allen, (Colgate University, Hamilto • 
N.Y.) "Films in the · College Classroom", Educational Screen, 
vol. XIV: 161. June, 1935. 
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11 cut-down 11 version · of the elementary courses in the de-
partments represented. 
One period a week the class meets as a whole in the 
auditorium, where sound films and illustrated lectures are 
found to be valuable. The other :periods during ~he week 
are given over to discussions, field trips and individual 
research. The University of Chicago series of talking 
films among. others, are used." 
Although both the University of Chicago and the Col-
gate experiments were more for the orientation into the 
various fields of science and orienting one field of 
science to another, the appreciation of. a deeper, richer, 
more intimate use of motion pictures was to some extent 
realized. I think A.C. Arnspiger may express this idea y 
in a short quotation. 
"By means of the talking picture the learner experi-
ences life unfolding, not through the medium of the inade-
quate symbols of the printed page, but with all the detail 
and fullness of the real situation." 
This article begins to suggest that motion pictures, while 
they are excellent for showing interrelationships and sub-
ject matter involving motion and development, may also 
invade the distinctly human realms of emotion and spirit. 
Attitudes and ideals may be influenced because the resource 
before the camera eye are limitless. Not only science, but 
also art, beauty, intellectual and spiritual ideas are able 
to be developed. The wealth of the earth and the universe 
are able to be recorded, edited, and communicated in 
yv.c. Arnspiger, Measuring the Effectiveness of Sound 
Films as Teaching Aids, Bureau of Publieations, Teachers 
College, Columbia University, New Ymrk. 1933· p. 92. 
support of the things we must believe in if our lives are 
to mean anything. 
Then, from the experience of the war years, Charles F. 
Hoban, Jr. made a study of the films used in the armed 
forces, and his conclusions may be summed up in this ex-
cerpt from the little book, Movies That Teach. Notice y 
particularly the implications for the future. 
11 Neither can there be doubt that the use of 
films for general and specific orientation with reference 
to component groups and their r·elation to the total scene 
is a significant development in educational methods which 
has strong implication for post-war education. Also im-
portant is the fact that motion pictures vTere used as a 
basic medium for developing the broad and specific meanings 
and motivations of the skills, disciplines, sacrifices, and 
heroic actions required in military service. Now that the 
war is over there is even greater need for clarity of 
national and international purpose, for broad social under-
standing and for individual sacrifice for the higher good. 
There is also greater need for films which will effectively 
contribute to these ends." 
When we start to talk about films in connection with 'broad 
and specific meanings', 'sacrifices and heroic actions', 
'individual sacrifices for the higher good', we must come 
to realize the impact that motion pictures are able to 
exert on our lives. The 'strong implications for post-war 
education' present an undeniable challenge to education. 
Let us hope that education does not betray this challenge 
as it did the one presented by the advent of radio, and the 
one about to be betrayed by the present controversy over 
1/C.F. Hoban, Jr., Movies That Teach, Dryden Press, New 
York, 1946. p. 26, 27. 
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television channels. 
There is a difference between the way one views an 
educational motion picture and a movie at the neighborhood 
theatre. We are so used to going to the show, paying our 
money, sitting in the dark and relaxing, that this frame 
of mind may carry over into the occasion of a classroom 
showing of a picture. There is a real danger here. Enter-
tainment is passive on the part of the entertained. Educa-
tion is active and participative, and when an educational 
film is shown, it is necessary to prepare the spectators 
for the dangers of passivity along with the efforts on the 
part of the teacher to prepare the group for the content of l 
the particular film. The viewer must be put into a search-
ing frame of mind~ with the purpose of wringing from the 
film every bit of wealth and worth that it has to offer 
along the lines of the curricular objectives for which it 
is being :shown. This is especially true at the sophistica-
ted college and adult levels of education where resistance 
to such learning may be more elaborated than is the case 
y' 
at elementary and high school levels. 
"When used as adul t ·~; education medium~ motion picture 
impressions should not be passively received as in a 
theatre. \ihat is given on the screen should be asslmilated 
critically by the audience in terms of their own interests 
!/Mary L. Ely, editor, Handbook of Adult Education in the 
United States, Institute of Adult Education, 525 West 120bh 
Street, New York 27, N.Y. 1948. pp. 263-8. (discusses the 
motion picture in adult education, written by Robertson 
Sillars, research assistant, Institute of Adult Education, 
Teachers College, Columbia University . ) 
purposes, and problems. This critical assimilation of the 
contents of a motion picture is accomplished in much the 
same way as the critical assimilation of any type of com-
munication by purposeful and intelligently guided dis-
cussion . Such discussion is a traditional and practical 
means of popular participation in the formation of the 
attitudes and policies which guide us in dealing with all 
aspects of our environment." 
Since the classroom film is not the professional job that 
the million dollar Hollywood feature film is, its effective 
ness is to a large degree undermined. Again the prepara-
tion of the class is necessary and from the steps involved 
in this process more value may be derived from a little 
fifteen minute record of child development than from a 
dozen of Hollywood's efforts in any direction. 
11 
"This same kind of teacher planning for the use of 
educational motion pictures holds for all films, irrespec-
tive of their technical quality, but its necessity is 
accentuated where films are mediocre or poor to begin with.' 
There are many instances where motion pictures are 
used in courses at the college level in a more or less 
random fashion. This reflects that the teachers of these 
courses are not quite sure of the job that these films can 
do. Or possibly it is the poor quality of the films '\fi th 
which they are acquainted. The fault is either with the 
teacher or with the films. If he has made every effort to 
find the best films available in line with the objectives 
of his course and has failed to find satisfactory materials 
!/Reginald Bell, Leo F. Cain, Lillian A. Lamoreaux, et al., 
Motion Pictures in the Modern Curriculum: A Report on the 
Use of Films in the Santa Barbara Schools. American Council 
on Education, Washington, D.C., 1941. p. 169. 
the fault is with the films. If they are used because 
'well, that ' s all there is in that area ' , they can still 
be used with their faults and limitations pointed out and 
kept in mind by the teacher and the students. However, it 
would suggest that there is a job to be done here. Some-
one ought to set about raising the standards of such films 
and throwing onto the market productions which satisfy the 
needs and demands of educators :Mhere the demand is large 
enough to warrant the expense involved . One of the areas 
where work along this line needs to be done is in films 
dealing with teacher education, training and orientation. 
This section has attempted to discuss the philosophy 
of motion pictures in education, some instances of their 
use in specific curricular and subject matter areas at the 
college level and some hints on the use of those of poorer 
quality. 
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